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Whereas the governing board of the Pasadena Unified School District received a valid charter petition on _________________, duly signed by appropriate parents and submitted pursuant to education code section 47605, and

Whereas the governing board of the Pasadena Unified School District, after holding a public hearing on                   and considering the level of staff support, has determined that the applicants have assembled and presented a valid and meritorious charter position;

Resolved that the governinig board of the Pasadena Unified School District hereby approves and grants this charter petition and grants this charter petition by a vote of ​​_____ to ​​​​______ on ​​​​​______________.

Be it further resolved that this charter constitutes a binding contract upon the Pasadena Unified School District and Aveson School of Leaders.

witnessed:

_________________________________

Board of Trustees

Pasadena Unified School District
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Aveson School of Leaders
a california public charter school

It is the intent of the Legislature, in enacting the Charter Schools Act of 1992, to provide opportunities for teachers, parents, pupils, and community members to establish and maintain schools that operate independently from the existing school district structure, as a method to accomplish the following:

a) Improve pupil learning

b) Increase learning opportunities for all pupils, with special emphasis on expanded learning experiences for pupils who are identified as academically low achieving 

c) Encourage the use of different and innovative teaching methods

d) Create new professional opportunities for teachers, including the opportunity to be responsible for the learning program at the school site

e) Provide parents and pupils with expanded choice in the types of educational opportunities that are available within the public system

f) Hold the schools established under this part accountable for meeting measurable pupils outcomes, and provide the schools with a method to change from rule-based to performance-based accountability systems

g) Provide vigorous competition within the public school system to stimulate continual improvements in all public schools

The Charter Schools Act (or Act) (Education Code Sections 47600 et seq.) requires each charter school to have a “charter” that outlines at least the sixteen (16) mandatory items of the Act. The following provisions of this charter coincide with the requirements of Section 47605 of the Act.

AFFIRMATIONS/ASSURANCES

As the authorized lead petitioners, we, Kate Bean, Steve Regur and Amy McCammon hereby certify that the information submitted in this application for a charter for the creation of the Aveson School of Leaders (“ASL”) to be located within the boundaries of the Pasadena Unified School District is true to the best of our knowledge and belief; we also certify that this application does not constitute the conversion of a private school to the status of a public charter school; and further, we understand that if awarded a charter, the Charter School:

· Shall meet all statewide standards and conduct the student assessments required, pursuant to Education Code Section 60605 and 60851, and any other statewide standards authorized in statute, or student assessments applicable to students in non-charter public schools. [Ref. Education Code Section 47605(c)(1)]

· Shall be deemed the exclusive public school employer of the employees of the ASL  purposes of the Educational Employment Relations Act.  [Ref. Education Code Section 47605 (b)(5)(O)]

· Shall be non-sectarian in its programs, admissions policies, employment practices, and all other operations. [Ref. Education Code Section 47605(d)(1)]

· Shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

· Shall admit all students who wish to attend ASL, and who submit a timely application, unless the Charter School receives a greater number of applications than there are spaces for students, in which case each application will be given equal chance of admission through a public random lottery process.  [Ref. Education Code Section 47605(d)(2)(A)-(B)]

· Shall not discriminate on the basis of race, ethnicity, national origin, religion, gender, sexual orientation, perceived sexual orientation, home language, or disability. [Ref. Education Code Section 47605(d)(1)] 

· Shall adhere to all provisions of federal law related to students with disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1974, Title II of the Americans with Disabilities Act of 1990 and the Individuals with Disabilities in Education Improvement Act of 2004. 

·  Shall meet all requirements for employment set forth in applicable provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5 California Code of Regulations Section 11967.5.1(f)(5)(c)] 
· Shall ensure that teachers in the Charter School hold a Commission on Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher in other public schools are required to hold. As allowed by statute, flexibility will be given to non-core, non-college preparatory teachers. [Ref. California Education Code Section 47605(l)]

· Shall at all times maintain all necessary and appropriate insurance coverage. 

· Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D)

· If a pupil is expelled or leaves the charter school without graduating or completing the school year for any reason, the charter school shall notify the superintendent of the school district of the school district of the pupil’s last known address within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the pupil, including a transcript of grades or report card and health information. [Ref. California Education Code Section 47605(d)(3)

· Will follow any and all other federal, state, and local laws and regulations that apply to AGLA including but not limited to: 

· ASL shall maintain accurate and contemporaneous written records that document all pupil attendance and make these records available for audit and inspection. 

· ASL shall on a regular basis consult with its parents and teachers regarding the Charter School's education programs. 

· ASL shall comply with any jurisdictional limitations to locations of its facilities. 

· ASL shall comply with all laws establishing the minimum and maximum age for public school enrollment. 

· ASL shall comply with all applicable portions of the No Child Left Behind Act. 

· ASL shall comply with the Public Records Act. 

· ASL shall comply with the Family Educational Rights and Privacy Act. 

· ASL shall meet or exceed the legally required minimum of school days.

__________________________        _____________________________         ______________________________


Lead Petitioner
                Date
  Lead Petitioner
                   Date
     
Lead Petitioner                       Date

I.  INTRODUCTION/FOUNDING GROUP
“We change the world by teaching and inspiring others to change the world.”

Aveson Design Team
Introduction to this Petition

This proposal establishes a charter school called Aveson School of Leaders (“ASL”) operated as a California nonprofit public benefit corporation. Aveson School of Leaders will be located within the territorial jurisdiction of the Pasadena Unified School District (the “district”) with support services, if any, designated and delineated through a mutually agreed upon Memorandum of Understanding (“MOU”). The charter school will provide a voluntary public educational choice for parents with students in grades K-5 who choose to have their children educated in an alternative learning environment.
The charter school will provide quality educational instruction and guidance, curricular support, and selected resource materials to ensure that students make appropriate progress toward achievement of the ASL’s school-wide outcomes.  This charter school’s objective is to provide a vehicle for the delivery of a rigorous, challenging, and personalized educational experience outside of the traditional public school setting.

Introduction to Aveson and Proposed Aveson School of Leaders

Aveson School of Leaders has secured $405,000 from the California Department of Education (CDE) in planning and development money to directly benefit the families of Pasadena and the surrounding communities by opening a secondary public school option.  The competitive grant has been awarded to ASL to support opening the school by fall 2007.   The CDE grant will be used to implement the elements of personalized learning plans, teacher governance, relevant and rigorous projects and performance assessments. The approval letter for the CDE grant is attached as Appendix A
Students at Aveson School of Leaders (ASL) will master foundational skills in core content areas and learn how to work effectively on group and individual projects. Teachers will provide systematic and explicit instruction in foundation skills balanced with hands-on thematic projects and experiences in the community, allowing students to begin exploring areas of personal interest by 5th grade. Students will leave ASL having built a resume of 1) academic success, 2) leadership experiences and 3) healthy living practices. All this will be accomplished through a personalized learning plan (PLP) complemented by a balanced advisory, basic skills and interdisciplinary system within a democratic learning community. Every student will be treated as an individual – inspiring the ASL mantra of No Child Left Unknown. The approach will be adjusted for each student in a PLP. All students will have an advisor who is a master teacher responsible for managing their PLP. The advisors will serve the roles of master teacher of literacy, a master teacher of mathematics, and a master teacher of interdisciplinary study.

Students will rotate through a schedule that includes an advisory block, literacy block, mathematics block, and an interdisciplinary project block. A master teacher with expertise in the specific instructional area will be responsible for each block of time. The advisory block, where students are assigned to each master teacher, will help students learn about responsible behavior, setting goals, and will serve as a time for advisors to review individual progress. During the literacy and math blocks all students will build a solid foundation in literacy and mathematics, bridging into the study of social sciences, physical education, the arts, and science through projects and hands-on experiences. As students gain confidence and maturity, they will pursue projects and study topics of personal interest. Students will focus on the three, essential and “new R’s” of education: Rigor, Relevance, and Relationships.

In order to create new professional opportunities for teachers, including the opportunity to be responsible for the learning program at the school site, the Board of Directors of Aveson School of Leaders will seek to contract with a small, nonprofit, local educational professional practice (EPP) comprised of teachers and school administrators for the purpose of implementing and managing the program outlined in this application. Utilizing an EPP allows the Board to hold the educators and school administrators accountable for student success and fiscal conservancy while also encouraging the edu-preneurial spirit educators and school administrators to create a responsive, innovative, and efficient management structure, as well as, a dynamic educational learning environment which will be academically successful, organizationally viable, and faithful to the charter. To this end, ASL has engaged attorneys of Spector, Middleton, Young and Minney, LLP and Tim Huet to assist in the process of planning and non-profit corporate structure.

Need for Aveson School of Leaders

ASL is needed as an alternative choice for students who warrant a new approach to learning in the Pasadena and surrounding area. ASL will serve students from all social and economic groups within Pasadena Unified School District and beyond; targeting youth whose educational experience to date has not resulted in the optimal academic and personal success. Each student deserves and demands a learning environment which meets their individual needs and guarantees success. Real choice for parents can only be offered when schools exist which are fundamentally different. The primary schools in the Pasadena and surrounding areas do offer some specialized programs, yet the majority of these programs are not fundamentally different from one another. ASL will attract students, from private and public schools, interested in and needing a personalized learning environment and plan. ASL will coordinate with PUSD to provide an educational experience for students that delivers a personalized approach to education, offering an alternative choice for public education to families in the community.

This new model of primary education will effectively establish the necessary systems, structure, learning experiences, and tools to move secondary students beyond dependency in learning to become successful independent learners and global leaders. ASL will have the flexibility of time, space and resources to meet the learning needs of students…
	…providing the right instruction for the right student at the right time.


Aveson School of Leaders will be a new model of public, K-5 education, promoting innovative teaching methods, professional opportunities for teachers, expanded choice for families, and a shift from rule-based to performance-based accountability systems.

With the passage of No Child Left Behind came an increase in accountability for schoolwide and subgroup measures. As ASL evolves the processes and techniques for meeting the goal of truly leaving no child behind, schools must meet each child at his or her level, set clear goals, provide a personalized experience, track growth specific to that student’s needs, and adjust methods of instruction based on performance. ASL will focus on this level of customization, using the California Content Standards to help define content, research-based strategies to help establish process, and both standardized and authentic assessments to measure progress.

School and Team Overview

ASL will implement a challenging curriculum based on the state content standards, and will cover all core subject areas, with a special focus on mastering essential literacy skills. A second area of focus will be in the development of leadership skills by focusing on communication skills, self-managed projects, and cooperative learning. A third area of instruction will be in healthy living practices particularly focusing on culinary arts and nutrition.

Aveson Global Leadership Academy (AGLA), the 6-12 grade partner school, will help interested students to further their study by building an academic resume and providing hands-on experiences to students from both schools. ASL will collaborate with AGLA to provide social entrepreneurial experiences through project-based learning, business practices, and on site leadership/governance roles. Personalized learning plans will include not only academic goals and customized approaches, but will also include behavior and social development goals. Through the combination of standards-based academics, individual student development, and active family involvement, ASL will empower each student to become self-motivated, competent, lifelong learners, while developing a sense of responsibility, increased self-esteem, improved relationships with family and friends, and a healthy lifestyle. 

ASL’s design team includes members possessing extensive experience with the target student population and proven expertise in the areas critical to the development and implementation of an exemplary charter school. With over fifty years of combined experience working in professional development and school reform, the design team has a proven record of improving student achievement by balancing traditional and innovative approaches to meet student needs.

The development team also includes local community members as well as charter school experts with strengths in educational program design, charter school finance and facilities, business management, legal issues, governance, and administration. Detailed biographical information on the Aveson design team and consultants is attached as Appendix B
II.
 EDUCATIONAL PHILOSOPHY AND PROGRAM
Governing Law:  “A description of the educational program of the school designed, among other things, to identify those whom the school is attempting to educate, what it means to be an “educated person” in the 21st century, and how learning best occurs. The goals identified in that program shall include the objective of enabling pupils to become self-motivated, competent, and lifelong learners.” Education Code Section 47605(b) (5) (A) (i).
A. Students to be Served and Need for Program

Aveson School of Leaders plans to open with approximately 120 students in grades K-5. ASL will serve students from all social and economic groups within Pasadena Unified School District and beyond, targeting youth whose educational experience to date has not resulted in optimal academic and personal success. ASL will also seek out families who want a personalized approach for their children, focusing on mastery of literacy and mathematics skills and leading students to more independent project work. ASL will attract students, from private and public schools, interested in and needing a personalized learning environment and plan. Each student deserves and demands a learning environment which meets their individual needs and guarantees success. The following outlines some of the reasons students will choose and be successful at ASL:

Aveson School of Leaders will provide high expectations (rigor) of academic success for each student. Students at ASL will own their learning process by constantly monitoring their own academic story of success. Several methods will track student success. One example is the use of Dynamic Indicators of Basic early Literacy Skills (DIBELS), an assessment system recognized by the federal government to monitor progress in K-6 mastery of essential skills. Student portfolios with writing samples, project work, and standardized test results will also capture student progress. These examples will inform the adjustment of personalized learning plans (PLP) to meet the needs of each student.  

Aveson School of Leaders will provide mentors and positive role models (relationships) needed to guide their academic and personal success. The partnership with the 6-12 sister school, Global Leadership Academy, will provide students with role models, mentors, and tutors who are focused on developing leadership skills. Proximal learning, the practice of students learning from other students closer to their developmental level, is a well-established method for meeting individual needs. In addition to students working collaboratively on projects and life skills, student will be supported by community volunteers and mentors in each of the content areas. Each student will have opportunities to work with community partners based on their personalized learning plan (PLP

Aveson School of Leaders will provide students with the knowledge, skills and power to master learning of personal interest (relevance) with an impact on the community. Students at ASL will work through a series of projects, beginning with teacher-directed projects; moving toward collaborative projects where teachers and students design the project together; and finally developing the independence for students to design and pursue their own mini-projects by the 4th and 5th grades. The design of the curriculum will be planned backwards from this goal: having mastered foundational skills in literacy and math, students will design and implement projects of personal interest with the guidance of master teachers.

B.
Mission
	The mission of Aveson School of Leaders is to inspire the global leaders of this and future generations. ASL provides the flexibility of time, space, and resources necessary for a diverse group of primary school students from the Pasadena and surrounding area to move beyond dependency in learning to become successful independent learners and leaders. Through an academically challenging, personalized, project-based, social entrepreneurial program, students will become inquisitive and confident learners who are prepared to be successful leaders in the global community.


Aveson School of Leaders is designed to provide an intense, challenging academic curriculum including intensive and strategic interventions, as well as an enrichment program. 

ASL will be a site-based program located in the Pasadena area. ASL will provide academic and behavioral support for students to become self-motivated, competent, lifelong learners and will also help students to develop a sense of responsibility, increased self-esteem, improved relationships with family and friends, and a healthy lifestyle. 

Aveson School of Leaders will open with approximately 240 students. Currently, projections for future enrollment do not indicate growth over time. 
	ASL Enrollment  Projections:
	
	

	
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5

	Grade
	2007-2008
	2008-2009
	2009-2010
	2010-2011
	2011-2012

	K
	40
	40
	40
	40
	40

	1
	40
	40
	40
	40
	40

	2
	40
	40
	40
	40
	40

	3
	40
	40
	40
	40
	40

	4
	40
	40
	40
	40
	40

	5
	40
	40
	40
	40
	40

	TOTAL
	240
	240
	240
	240
	240


	Breakdown of Certificated staffing plan:
	
	

	Literacy Teachers
	4
	4
	4
	4
	4

	Mathematics Teachers
	4
	4
	4
	4
	4

	Project Teachers
	4
	4
	4
	4
	4

	SPED- Inclusion Teacher
	.5
	.5
	.5
	.5
	.5

	Director of Strategic Partnerships
	.5
	.5
	.5
	.5
	.5

	Executive Director
	.5
	.5
	.5
	.5
	.5

	Staff
	13.5
	13.5
	13.5
	13.5
	13.5


C.
Educational Philosophy
An Educated Person in the 21st Century

Aveson School of Leader’s educational philosophy is to provide students with personalized learning supported by the academic flexibility they seek and deserve to become global leaders in the 21st century.

To build on the success of other research-based models and to align with its sister school, Aveson Global Leadership Academy (AGLA), ASL has adopted The Seven Attributes of Highly Effective Schools.
 (The Bill & Melinda Gates Foundation, the American Institute of Research, and the Stanford Research Institute have all reported on the effectiveness of these seven attributes.) These attributes are Common Focus, High Expectations, Personalized Environment, Respect & Responsibility, Time to Collaborate, Technology Used as a Tool, and Performance Based. Utilizing these seven attributes as a foundation for the educational program will ensure that ASL students move beyond dependency in learning to become successful independent learners. How these attributes are realized is summarized below and described in detail throughout the application where appropriate. 

Personalized Environment – A personalized environment needs well-defined, designed, and related process to be effective. Therefore, the systemic structure of ASL will promote and sustain student relationships with adults. Every student will have an adult advisor and a personalized learning plan. Students will move through a set of blocks: an advisory block, literacy block, mathematics block, and interdisciplinary project block. Depending on their performance and developmental level, students may also attend strategic and intensive interventions during the school day, thereby extending the block of time where they may need additional support. In this small, personalized learning environment, master teachers will have the ability to group, regroup, and adjust to meet student needs.

Time to Collaborate – Time is needed for effective collaboration, which will result in an explicit and systematic process for creating a personalized learning environment. Therefore, master teachers will schedule time to collaborate and develop plans to meet every student's needs. Parents will be recognized as partners in education and will be part of the planning, as appropriate. ASL will continually expand strategic partnerships with community organizations, business, and local schools for the benefit of the student’s project efforts.

Common Focus – The common focus for ASL students will be a personalized learning experience focusing on the mastery of essential literacy skills, the development of the leadership skills, and preparation for self-directed and group projects. The ever-growing body of research around early literacy development provides teachers with numerous resources in terms of developmental timelines, assessments, instructional strategies, and research-based materials. The faculty of ASL will continually refine their ability to provide differentiated, meaningful instruction focusing on essential literacy skills and the needs and development of each individual student.

The second common focus of developing life skills leading to self-directed and collaborative project work will foster an enthusiasm for learning while maintaining a focus on state standards. Students will focus on life skills necessary to pursue areas of interest - health, communication, intellectual development, and the pursuit of shared knowledge. The faculty will have a common focus on essential skills balanced with authentic experiences.

High Expectations – All students can and will succeed given the right instruction, setting, and support. One distinguishing feature of ASL is the role of students in setting and pursuing personal goals and receiving a personalized educational experience. Rather than the staff alone having high expectations of students, families will actively participate in setting those high expectations. All students will: achieve mastery of the state standards with a focus on essential literacy skills; develop necessary life skills to progress to secondary education; establish foundational experiences leading to an effective life of citizenship; and foster a high degree of passion for learning and the ability for inquiry.

Respect & Responsibility – The common focus on a personalized learning experience for students will establish a culture of mutual respect and differentiation. Students will learn from their first day as a student that they, like all people, have both areas of great strength and great challenge. In both academic and social behaviors, students will learn to identify and pursue responsible, respectful behaviors. Teachers will teach, model, and expect responsible behavior. All relationships will be based on mutual respect.

Performance Based – A performance-based educational requires clear expectations, measurable outcomes, and realistic timelines. Master teachers will use screening, progress monitoring, and summative assessments to continually promote a performance-based model. ASL students will demonstrate their competencies with California state standards and life skills through a variety of measures: standardized measures such as DIBELS and authentic work, like that found in the students’ standards-based portfolios. 
Technology Used as a Tool – Research indicates technology alone does not produce increases in student achievement. Students require clear models for application, opportunities for exploration, and tasks focusing on quantifiable products. ASL students will benefit from the common focus areas of literacy and life skills leading to project-based learning. Students will develop digital literacy skills, such that they can locate, retrieve, interact with, and evaluate information gathered from electronic sources. Additionally, technology applications will be infused into personalized areas of study. 

What it Means to be an Educated Person in the 21st Century

Education in the 21st century requires a mastery of skills outlined in state and national standards balanced with the capacity to learn and adapt. The ever-increasing amount of human knowledge requires an educated person to have a solid foundation in the sciences, mathematics, written communication, oral communication, and digital literacy. Graduates in the 21st century must be able to ask insightful questions, research existing relevant information, prioritize and understand the context for that information, set up processes for finding answers, and be able to express their findings and points of view in a variety of mediums. The ability to navigate the Internet and communicate ideas through print, speech, and digital mediums will be necessary. Additionally, an educated person in the 21st century will need a global perspective that understands basic market conditions, entrepreneurial practices, and has the capacity to synthesize cultural and historical differences to understand complex relationships, regardless of whether the issue involves the local neighborhood or the global community.

Where Learning Will Occur

Learning will occur in a variety of settings. Literacy and math centers will provide more “traditional” learning environments that are teacher-directed, systematic, focused on specific content, and employ a variety of instructional strategies. Teacher-directed and student-directed interdisciplinary project centers and curriculum will provide another learning opportunity where students master standards and develop the skills to design their own projects based on personal interests, supported by master teachers and mentors from within the community. Individual, small group and larger group work will provide students a variety of experiences to develop self-reliance, cooperative approaches to working with others, as well as leadership skills. Learning will take place in formal settings such as classrooms and individual workspaces. Learning will also occur in the community through hands-on projects, and presentations of student work. Technology will be a familiar tool to students in all learning environments, including the use of electronic portfolio tools.

D.
Curriculum and Instructional Design
Students will leave ASL with a mastery of California content standards focusing on essential literacy skills and the leadership skills necessary to pursue areas of interest in both individual and group settings.

The goal is to equip all ASL students with the desire and ability to learn. The targeted student population is comprised of students who require a personalized learning environment to excel in academic and personal achievement. As a K-5 school, ASL will focus on mastery of essential literacy for all students. Additionally, the school will move students through explicit models of teacher-led projects, providing students the necessary skills to move to student-directed projects. The partner school, Aveson Global Leadership Academy (AGLA) will continue to offer the choice of a personalized, project-based environment as a 6-12 option, creating an alternative in the Pasadena area for a K-12 experience that focuses on essential literacy and mathematics skill in the early years of education and then purposefully and methodically trains students in the skills necessary to develop and pursue project work that is standards-based, rigorous, and has a positive impact on the community.

The following chart summarized the students’ curriculum and instruction experience when viewed in conjunction with the sister school. While not all of the students may choose to attend AGLA after leaving ASL, they will leave the school well-prepared and ready to succeed.

 Aveson School of Leaders (K-5)

Global Leadership Academy (6-12)


Instructional Design and Teaching Methods

As already indicated, Aveson School of Leaders’ site-based educational program will effectively serve the needs of students in grades K-5 by providing a personalized learning plan for every student. Each student’s plan will detail a systematic, thoughtful approach toward mastering the California content standards, developing leadership skills, and exploring healthy living practices.

The curriculum and instructional design for ASL is derived from the research and perspectives of several educational theorists. Fundamental to the ASL design is the need to provide the right instruction, for the right students, at the right time. This requires an understanding of developmental timelines, the scope and sequence of desired skills, and a variety of techniques to match to various learning styles. Staff members will be tasked with the on-going study of established developmental timelines and prerequisite skills (National Institute for Health and the National Research Council). Based on behaviorist theory, strategies such as direct instruction (Engelmenn & Becker) and content mastery will promote mastery of fundamental skills and practices. Constructivist approaches will encourage students to work collaboratively and pursue areas of interest. Such approaches will include academic talk groups (Palinscar & Brown), the zone of proximal development (Vygotsky), and cooperative learning (Slavin).
Specific to the focus on literacy, ASL will use the Three-Tier Reading Model developed by the University of Texas to ensure all students have a solid core program, strategic interventions, and intensive interventions. Materials, strategies, and techniques will align with student needs, based on the developmentally appropriate expectations such as those found in Preventing Reading Difficulties in Young Children (1998) and the Report of the National Reading Panel (2001) Special attention will be paid to fluency rates, validated by the DIBELS assessment and emerging research out of the University of Oregon. 

As a small charter school, ASL faculty will be able to get to know their students’ personalities, learning styles, and background, allowing master teachers to provide the right instruction at the right time. 
Put simply, students will experience a customized education that matches their needs and communication style. Some students will benefit from a more structured, “traditional” setting. Others may be most successful working with groups of other students on projects. All students will be exposed to a variety of educational experiences so they can learn not only the content and skills, but students can learn about how they learn best. By making the educational process one where students are encouraged to explore and develop their own preferences, ASL nurtures the capacity of all students to become lifelong learners.

ASL Curriculum

Based on the above common areas of focus and teaching methods, the curriculum will be comprised of three primary components:

(1)
Academic Success Program

(2)
Leadership Program

(3)
Healthy Living Program

Academic Success Program

Every student has a story which includes their academic history (skills and content), strengths and challenges, areas of interest, preferred modality of learning, and life/social skills. It is imperative for all schools to learn each story and identify the most beneficial method of instruction for each student.
As repeatedly noted in this petition, while the curriculum will be standards-based and conform to state frameworks, students will have a personalized learning experience. Accordingly, parents, students, and teachers will work together to design a personal learning plan (PLP) for each student to meet the required course work while maximizing the student’s strengths and interests. In order to support the PLP, the instructional day will be divided into four blocks with embedded interventions for “strategic” and “intensive” students:

1) Advisory Block – To develop leadership skills, all students will start their day learning about community, skill development for constructive behavior, and relevant themes or vocabulary. Special events such as guest speakers, cross-grade projects, or student presentations may take place. Students will review and update their portfolios, refining specific behavioral and learning goals with the help of the teacher. These goals will be developed with parent input at the beginning of each year and updated at each parent meeting at the end of each grading period. To help organize and ensure a rigorous program, the school will employ the Micro Society™, a nationally recognized framework of high level, authentic projects in government, economics and business.

2) Literacy Block – Master teachers will structure the literacy block as described in the three-tier reading model from the University of Texas.
 The first tier will last 90 minutes, providing the core reading program. Students will work on writing, reading comprehension, vocabulary, fluency, phonics, and phonological awareness. During large group instruction, teachers will focus on reading comprehension and vocabulary. During small group time, students will move between groups based on the purpose of the lesson and needs as indicated by ongoing assessments. Students will read engaging texts and make connections across science, social studies, and the arts. 

Additionally, a 30-minute block of explicit instruction for strategic intervention will be provided for students who are struggling with literacy. English learners will receive specific support in English language development. For students with significant gaps, an additional 30 minutes of intensive intervention will be provided at the end of the day. A ratio of 20 to 1 in K-3 will allow this level of focus. A sample Literacy Center Schedule is attached as Appendix C
3) Mathematics Block - Like the literacy block, the mathematics block will involve large group instruction, small group instruction, and independent practice. The design team will select a state-approved core program, such as Scott Foresman, to support the standards-based curriculum. Students will engage in extensive problem solving, using a program such as Exemplars to build mathematical understanding. The curriculum will be a) problem-based, b) student-centered, c) culturally contextualized, d) integrated across content areas, e) investigative, hands-on, f) inclusive of peer teaching and tutoring, g) tiered, with problems and multiple strategies for differentiated instruction, and h) supported by classroom discussions.
 Intervention and grouping will follow the model described in the literacy block above.

4) Interdisciplinary Project Block - The focus will be mastery of science, social science, and arts standards. Students will work in collaborative groups on standards-based projects. To provide students an engaging, challenging experience, students will progress through thematic projects, to practice, extend, and investigate essential themes. This block will involve several small learning settings, including some explicit small group instruction. Master teachers and volunteers will ensure students are on task with support as needed. Teacher-directed projects will offer the framework that meets children’s needs: academic, social, physical, emotional and cultural. Teachers and students use key questions to structure the units of study. They acquire and apply interdisciplinary skills while developing a conceptual understanding.

In all blocks, curriculum will be standards-based and conform to state frameworks.

Instructional Strategies

Students and master teachers will use instructional strategies that have been empirically proven to increase achievement for the targeted student population. Schoolwide strategies will be used in all blocks. All teachers will have a solid foundation in the scope and sequence of development skills in literacy
 and mathematics. As a school, instructional practices will include nationally recognized research
 that indicates successful schools must have clearly defined standards-based outcomes, authentic learning experiences, use backward planning, have flexible grouping practices, meaningfully use technology, and have an aligned standards-based assessment system.

Examples of researched strategies teachers will use during instruction will include: literacy centers, reciprocal teaching, explicit instruction, SDAIE strategies, process writing, manipulatives, think-pair-share, Question-Answer-Relationship, and all-pupil-response. 

Leadership Program

ASL, in conjunction with the 6-12 grade partner school, Aveson Global Leadership Academy, will use curriculum from Micro Society™ to provide a systematic approach to leadership skill development. Micro Society™ has been cited by the US Department of Education for its impressive results in serving children whose high poverty, racial or ethnic background, handicap, or English language deficiency place them at a distinct disadvantage for being successful in society. In every group, Micro Society™ students experienced advances in academic achievement and improved attendance, behavior and attitude toward school. In a 2003 study of schools with multi-year Micro Society™ programs, Arête, Inc. found that across all grades in all Micro Society™ schools reading and math scores improved 14% and 21% respectively over two years. Incrementally, both reading and math scores increased 7% in the first year and in the second, 7% for math and 14% for reading, far exceeding the Adequate Yearly Progress requirements under No Child Left Behind.
ASL will consider the following Micro Society™ programs to ensure students’ understanding and application of government, economy, business, and entrepreneurship:
Creating a Constitution in School™ - Designed to meet federally mandated Constitution Day curriculum requirements, this unit guides students through the process of developing a school constitution, while incorporating facts about the founding of the United States of America.

Society In Action™ - The program enhances the social studies curriculum through student-run, hands-on learning experiences, incorporating student interests such as performance, journalism, and entrepreneurship into the learning process.
Citizens in Action™ - The program supports the creation of a student-run government within the school, teaching students about expectations, consequences, and justice. Discipline, traditionally handled by teachers, can be resolved with the help of student consensus. 
As a “School of Leaders”, ASL will provide a structured approach to developing leadership skills. Micro Society™ will provide a context for applying and exploring various roles and possibilities. 

Healthy Living Program

For K-5 students, “healthy living” will focus on learning about and managing emotional, mental, and physical health. These topics will be interwoven into the school day through explicit units, small projects, during the advisory and interdisciplinary project blocks, and through enrichment activities.

Healthy living activities will often use food and food related items as a focus since food is tangible, raises student interests, and has immediate applications to the students’ lives. The following chart shows the essential questions from one example of a short, teacher-led project that students can explore in mixed-aged groups:

	Social Studies
	Mathematics
	Science
	Language Arts
	Real World Application

	Where do the plants grow that make bread?
	Why are proportions important when making bread?
	What makes bread rise?


	Why is bread a metaphor for some writers?
	How do you make bread?


“Healthy Living” will also focus on character education. Master teacher/advisors will help students learn about safe, kind, and responsible behavior, a well-accepted model for elementary schools. Staff will model these practices and explicitly reinforce them in their language with students. Students will be asked to consider and examine their own beliefs and behaviors given different situations. One example can be found through the Micro Society™ Citizens in Action program where students help determine laws, consequences, and incentives.

Students will continue their study of “healthy living” by meeting California requirement for physical education through a variety of experiences to promote a healthy lifestyle. Physical education will focus on the lifelong sustainable practices such as group games, Yoga, climbing, bike riding, jogging and walking.

Instructional Organization of Students 
The instructional organization of ASL is focused on providing a challenging student-directed, rigorous, academic, and project-based program of learning. The system of progression for students will be based upon the mastery of competencies in content standards, life and communication skills. Based on the unique qualities and characteristics of each student, this process will happen at different times for the students. 

Advisory block will start the day, sometimes with large group lessons about life skills such as communication, healthy living and leadership. Students will be organized into two different leadership cadres – groups of students developing similar life skills. Students in the “Community Cadre”, in grades K-2, will meet regularly in their advisory block to learn about their community, both locally as well as globally. Students in the “Communication Cadre”, in grades 3-5, will learn about language, symbols, technologies, and communication styles including those from other communities. These areas of study will systematically develop an understanding of various approaches and techniques for interacting and responding to members of the community. In both groups, students will apply their understanding through leadership roles in the school. 

For the instructional blocks, students need to be grouped with other students in their Cadre who are developmentally at the same levels in order to provide specific instruction. Therefore, for the purpose of instructional organization, students will be organized into three groups, Level I, II, III for each Cadre (Community and Communication). Progress from one level to the next will be based solely an individual student’s ability to master specific academic benchmarks. Interventions will be provided during the school day for strategic students (up to 1.9 grade levels below proficiency) and additional time will be provided for intensive students (more than 1.9 grade levels below proficiency) In all cases, parents and students will be included in the discussion based on the perception of what is needed based on student goals and state standards. 

The mathematics and literacy blocks will aim to develop complete mastery of essential skills and state standards. Master teachers, highly trained in literacy and math will use a mixture of research-based strategies for whole group, small group, and independent practice. Evidence of achievement documented in a standards-based student portfolio demonstrating standards mastery, as well as standardized measures, will help drive the work in the blocks.

The interdisciplinary project block will focus on social studies and science standards through experiential, hands-on projects. The project block of time will also systematically and explicitly teach students how to design, adjust, and complete high quality projects in a timely manner that supports standards mastery. Again, based on the size of the groups and focus on personalized education, students will move in and out of groups based on performance and need. 

Strategic and intensive intervention, as previously mentioned, will be embedded into the level system. For these students who need additional time, adjustments will be made to how long they will spend in the interdisciplinary project block. The chart below provides an overview of this kind of schedule:

	Community Cadre 
(Kinder, 1st Grade, 2nd Grade)
	Communication Cadre 
(3rd grade, 4th grade, 5th grade)

	ADVISORY:

Students are together, learning about life skills: communication, healthy living practices, leadership.
	ADVISORY:

Students are together, learning about life skills: communication, healthy living practices, leadership.

	Level I
	Level II
	Level III
	Level I
	Level II
	Level III

	LITERACY
	MATH
	PROJECTS
	LITERACY
	MATH
	PROJECTS

	MATH
	PROJECTS
	LITERACY
	MATH
	PROJECTS
	LITERACY

	PROJECTS
	LITERACY
	MATH
	PROJECTS
	LITERACY
	MATH


ASL will include at least 175 days and include at least the minimum number of instructional minutes (36,000 in K, 50,400 in grades 1-3, and 54,000 in grades 4 and 5) in its annual instructional calendar, as per state law. An Academic Calendar is attached as Appendix D
E.
Plan For Students That Are Academically Low Achieving

ASL will take a systematic approach to closing the achievement gap by allocating multiple resources to academically low-performing students. ASL will identify students performing below grade level through the results of the STAR assessment, from screening, progress monitoring, and diagnostic assessments, as well as student work products. Staff will also identify students struggling to stay at grade level. As a performance-based system, personalized learning plans will be updated as needed to address the needs of academically low-achieving students, including appropriate modifications in any of the following program components:

1. Foundational Program: a) all teachers instruct to the standards on a daily basis, b) all student work aligns to standards, and c) all students are able to describe what they are learning and why, reflecting on their learning. Students will keep a standards-based checklist to monitor their own progress. The list will be associated with a folder of student working leading to standards-based portfolios. 
2. Strategic Intervention: All students (up to 1.9 grade levels below proficiency) will receive strategic intervention for at least 30 minutes within the instructional day. Strategic intervention allows students to practice and develop skills. On-going benchmark and progress monitoring will be used to adjust interventions.
3. Intensive Intervention: Students (2.0 grade levels or more below proficiency) and/or not making adequate progress will receive intensive intervention within the instructional day. Intensive intervention allows students to receive explicit instruction and focus on only one skill until proficient and prepared to move on. A specialist in the area of need will provide instruction. Highly flexible grouping will allow teachers to reorganize students, including multi-age grouping when appropriate.

Specifically, ASL will hold the following goals for “low achieving students”: 
· Score basic, proficient or advanced on the CST in Math and ELA within four years 

· Meet the goals identified in the DIBELS Progress Monitoring assessments (DIBELS Progress Monitoring is specifically designed to measure progress every two to three weeks)
· Present projects to peers and community members at Project Fairs 
· Develop a standards-based portfolio indicating ‘catch up’ progress over time toward standards mastery

F.
Plan For Students That Are Academically High Achieving
The process for identifying students who are academically high achieving is similar to the process for identifying academically low-performing students. To challenge these students at their levels, during advisory and interdisciplinary project blocks, high achievers will develop and pursue projects, make presentations, and work with older students on a variety of activities. Utilizing a small, personalized environment, teachers will be able to move students in and out of groups, allowing high achievers opportunities to mentor and to be mentored by various peers of various ages.

Specifically, ASL will hold the following goals for “high achieving students”:
· Score as proficient or advanced on the CST exam in Math and ELA on the 2nd-5th grade exams

· Exceed all DIBELS benchmarks (administered 3 times annually)

· Present projects to peers and community members at Project Fairs
· Fully develop a standards-based portfolio demonstrating mastery of all grade level standards as well as for areas of student interest

G.
Plan for English Learners

English Learners (ELs) will have full access to ASL’s educational program. The school will administer the state-required home language survey to determine whether English is the student’s native language. Within 30 days of enrollment, if it falls within the legal testing window, all students whose home language is other than English will be given the California English Language Development Test (CELDT) to determine their English language proficiency level. Based on the CELDT results, ASL will determine which students are English Learners. ASL will use annual CELDT data, teacher assessments, and CST scores in ELA to determine EL student levels and reclassify English Learners as English proficient when appropriate.

EL students will be best served through supplemental English instruction combined with a Sheltered English Immersion program utilizing SDAIE (Specially Designed Academic Instruction in English) to assist students in successfully achieving English language proficiency at the fastest possible rate. Students scoring in the lowest levels of the CELDT will be provided supplemental English instruction, leveling the students so they can work with others with similar strengths and needs. Supplemental instruction will be relevant to skills and content presented in other content areas, particularly the language arts block. Instruction will focus on non-transferable skills, functional vocabulary, and pre-teaching information that will support the students throughout the school day. This supplemental instruction will occur either during the school day in a “pull-out” program and/or integrated within the classroom and as a program outside of school hours, if needed. ASL will hire CLAD certified, experienced teachers to work with EL students, and/or to train teachers to serve these students appropriately. The goal is to ensure a quality EL instructional program that enables ASL’s EL students to attain English proficiency, achievement in all academic subject areas, and to have full access to the range of educational opportunities that ASL envisions for all of its students.

Specifically, ASL will hold the following goals for English Learners:
· Attend the Intensive Literacy Intervention for at least 30 minutes daily

· Advance at least 1 ELD level each academic year 

· Score basic, proficient or advanced on the CST in Math and ELA within four years 

· Meet the goals identified in the DIBELS Progress Monitoring assessments

· Present projects to peers and community members in a public forum 

· Develop a standards-based portfolio indicating ‘catch up’ progress over time toward standards mastery 

H.
Plan for Students with Disabilities
Overview

The Charter School shall comply with all applicable State and Federal Laws in serving students with disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in Education Improvement Act (“IDEIA”).  

At least for the first year of the charter operation, ASL shall be categorized as a “public school” within PUSD in conformity with Education Code Section 47641(b).  ASL shall comply with a Memorandum of Understanding (“MOU”) between the District and ASL related to the delineation of duties between the District and the Charter School.  

ASL shall comply with all state and federal laws related to the provision of special education instruction and related services and all SELPA policies and procedures; and shall utilize appropriate SELPA forms.  

The School shall be solely responsible for its compliance with Section 504 and the ADA.  The facilities to be utilized by the School shall be accessible for all students with disabilities.

Section 504 of the Rehabilitation Act

The School recognizes its legal responsibility to ensure that no qualified person with a disability shall, on the basis of disability, be excluded from participation, be denied the benefits of, or otherwise be subjected to discrimination under any program of the School.  Any student, who has an objectively identified disability which substantially limits a major life activity including but not limited to learning, is eligible for accommodation by the School.  

A 504 team will be assembled by the Executive Director and shall include the parent/guardian, the student (where appropriate) and other qualified persons knowledgeable about the student, the meaning of the evaluation data, placement options, and accommodations.  The 504 team will review the student’s existing records; including academic, social and behavioral records, and is responsible for making a determination as to whether an evaluation for 504 services is appropriate.  If the student has already been evaluated under the IDEIA but found ineligible for special education instruction or related services under the IDEIA, those evaluations may be used to help determine eligibility under Section 504.  The student evaluation shall be carried out by the 504 team who will evaluate the nature of the student’s disability and the impact upon the student’s education. This evaluation will include consideration of any behaviors that interfere with regular participation in the educational program and/or activities.  The 504 team may also consider the following information in its evaluation:

· Tests and other evaluation materials that have been validated for the specific purpose for which they are used and are administered by trained personnel.

· Tests and other evaluation materials include those tailored to assess specific areas of educational need, and not merely those which are designed to provide a single general intelligent quotient.

· Tests are selected and administered to ensure that when a test is administered to a student with impaired sensory, manual or speaking skills, the test results accurately reflect the student’s aptitude or achievement level, or whatever factor the test purports to measure, rather than reflecting the student’s impaired sensory, manual or speaking skills.  

The final determination of whether the student will or will not be identified as a person with a disability is made by the 504 team in writing and notice is given in writing to the parent or guardian of the student in their primary language along with the procedural safeguards available to them.  If during the evaluation, the 504 team obtains information indicating possible eligibility of the student for special education per the IDEIA, a referral for assessment under the IDEIA will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be responsible for determining what, if any, accommodations or services are needed to ensure that the student receives the free and appropriate public education (“FAPE”).  In developing the 504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of the student, drawing upon a variety of sources, including, but not limited to, assessments conducted by the School’s professional staff.  

The 504 Plan shall describe the Section 504 disability and any program accommodations, modifications or services that may be necessary.  

All 504 team participants, parents, guardians, teachers and any other participants in the student’s education, including substitutes and tutors, must have a copy of each student’s 504 Plan.  The site administrator will ensure that teachers include 504 Plans with lesson plans for short-term substitutes and that he/she review the 504 Plan with a long-term substitute.  A copy of the 504 Plan shall be maintained in the student’s file.  Each student’s 504 Plan will be reviewed at least once per year to determine the appropriateness of the Plan, needed modifications to the plan, and continued eligibility.

A Draft Section 504 Board Policy and Regulations are attached as Appendix E
Services for Students Under the IDEIA

The developers of ASL understand that the school will have the obligation to serve students with exceptional needs and that the school, pursuant to applicable state and federal law, must ensure that all of its students have access to a free and appropriate public education. Under these laws, the school has various options on how to deliver special education and related services either as (1) public school of the charter-granting agency under Education Code Section 47641(b), (2) an independent local education agency under Education Code Section 47641(a), or (3) as a charter SELPA.

At a minimum, during its first year of operations, the school intends to function as a "public school of the local education agency that granted the charter" for purposes of providing special education and related services pursuant to Education Code Section 47641(b). During each school year during which the school operates as a public school of PUSD for special education purposes, the school understands that it is required to contribute an equitable share of its charter block grant funding to support districtwide special education instruction and service costs pursuant to Education Code Section 47646(c). Pursuant to Education Code Section 47646(b), the District shall provide the school with funding and/or services reasonably necessary to ensure that all students with exceptional needs who attend the school are provided a free and appropriate education in accordance with their Individualized Education Program (“IEP”) and in the same manner as any other student of the District. As a public school of the District, for special education purposes, ASL will adopt and comply with the SELPA policies and procedures and forms, and all of the policies and procedures and forms of the District related to special education unless explicitly stated and authorized by the District.

Provision of Services 

The Charter School will follow the District and SELPA policies and procedures, and shall utilize SELPA forms in seeking out and identifying and serving students who may qualify for special education programs and services and for responding to record requests and maintaining the confidentiality of pupil records. The Charter School will comply with District protocol as to the delineation of duties between the District central office and the local school site in providing special education instruction and related services to identified pupils.  An annual meeting between the Charter School and the District to review special education policies, procedures, protocols, and forms of the District and the SELPA and District protocol, will ensure that the Charter School and the District have an ongoing mutual understanding of District protocol and ensure ongoing compliance.

As long as the Charter School functions as a public school of the District solely for purposes of providing special education and related services under the IDEIA pursuant to Education Code Section 47641(b), then we would anticipate that a Memorandum of Understanding (“MOU”) would be developed between the District and the Charter School which spells out in detail the responsibilities for provision of special education services and the manner in which special education funding will flow to the students of the Charter School.  We envision an ideal relationship for special education to follow the language and intent of Education Code Section 47646 and 20 U.S.C. 1413 as follows:

· The District retains the special education funds for the students of the Charter School;

· The District provides services to the students of the Charter School in the same manner as other students of the District;
· The Charter School pays the District, a pro-rata share of the overall District encroachment for special education.

Child Find

The school plans to participate in a comprehensive “child find” system to identify students who have or may have exceptional needs. The school anticipates that these systems will include various policies and practices, including, but not limited to the following:
· Post-matriculation in-take practices that identify students with exceptional needs to help ensure that the school is aware of all students who have identified special needs;

· Seeking to develop relationships with all feeder local education agencies to request and obtain cumulative files and other documents in a timely fashion;

· Staff development and training for school staff, to ensure that they possess an understanding of tools and techniques to identify students who may have exceptional needs; and,

· Review of student assessment data, including but not limited to state-mandated testing, to identify students who may be falling behind expectations in their academic progress and are in need of additional support or services.

· Collection of comprehensive data on enrollment forms.

· Any and all requirements of applicable SELPA and District (as long as ASL remains a public school of the District) policy and procedure.

ASL will notify each school district of the students enrolled at ASL that formerly attended the district and ensure that ASL receives in a timely fashion any active IEPs for students that used to attend its schools and are currently enrolled at ASL. ASL will notify the home district when a student becomes eligible or becomes ineligible or leaves the charter school. These processes will occur by mailing these lists and notices to each district’s special education director and via phone calls for follow up as necessary.
Student Success Team

The school also plans to implement a “student success team” (SST) model to the maximum extent feasible under the law and SELPA and District policy to attempt to meet all student needs within the regular instructional setting prior to referral for formal assessment for special education purposes. Such teams will typically consist of the student’s teacher(s), a school administrator, the student’s parent/guardian, and others. The team will oversee development of plans to meet students’ needs, if possible, without referral to assessment for special education needs. The team will monitor students’ progress.

A SST uses a systematic problem solving approach to assist students with concerns that are interfering with success. The SST clarifies problems and concerns; develops strategies and organizes resources; provides a system for school accountability; and serves to assist and counsel the parent, teacher and student. A SST is a general education function. All students can benefit form an SST, including but not limited to, those students achieving below or above grade level and students who have experienced emotional trauma, behavioral issues, or language issues.

Anyone who has a concern for a student can refer that student to SST for consideration. Anyone who is connected with that student can be included in the SST to provide information to share about the student’s strengths, concerns and strategies that have been used in the past. These people may include, but are not limited to, teachers, parents, counselors, doctors, administration, social workers and law enforcement. The meeting is designed to bring out the best in the people involved. 

The ASL SST meeting steps shall include:

1. 
Team members introduce themselves and their roles

2. 
Purpose and process of the meeting are stated

3. 
Timekeeper is appointed

4. 
Strengths are identified

5. 
Concerns are discussed, clarified and listed

6. 
Pertinent information and modifications are listed

7. 
Concerns are synthesized with one or two chosen for focus

8. Strategies to deal with are chosen; concerns are brainstormed

9. Team chooses best strategies to carry into actions

10. Individuals make commitments to actions

11. Person responsible and timelines for actions are recorded

12. Follow-up date is set

After implementation of a SST plan and follow up, if the problem continues, revisions to the plan may be discussed, or if necessary, a referral for special education or Section 504 assessment might be deemed necessary by the SST.

Right to Pursue LEA Status
As noted above, the school initially anticipates functioning as a public school  of the district for purposes of special education. The school shall also retain the right to pursue independent local education agency (LEA) and/or special education local plan area (SELPA) status pursuant to Education Code Section 47641(a In the event that the school opts not to establish independent LEA and/or SELPA status, it shall remain, by default a public school of the district for special education purposes as required by Education Code Section 47641(b), and shall continue to receive funding and services pursuant to the terms of this section and any related annual agreements between the District and the Charter School.

I.
WASC Accreditation
ASL will complete a “Request for Affiliation” form and submit it to WASC during the beginning of the first year of operation. ASL will complete the “Initial Visit Application” form that describes the purposes and operation of the school and proper documentation regarding the condition of eligibility.  ASL expects to earn candidacy or interim status indicating that it is progressing toward accreditation. Within three years of this designation, the academy expects to achieve full accreditation.

J.
Personalized Learning (Independent Study) Option
The Charter School shall consider offering its full educational program through the use of a non-classroom based model for no more than 20% of its total ADA.  In offering a non-classroom based model, each student will be assigned an Academic Advisor as a supervising teacher, and the Charter School shall comply with all provisions of Article 5.5 (commencing Section 51745) of Chapter 5of Part 28 of the Education Code and the implementing regulations adopted thereunder. Independent Study students will be expected to maintain regular communication with their supervising teachers through email and phone as well as meet in person at least once a month (in accordance with Board Policy and Master Agreement provisions).  Independent Study students will have access to the on-site curriculum and instruction; including content seminars, Individual Courses of Learning, academic software and distant learning programs, and workshops.
III. MEASURABLE STUDENT OUTCOMES, ASSESSMENT METHODS 
AND OTHER USES OF DATA

Governing Law:  The measurable pupil outcomes identified for use by the charter school.  "Pupil outcomes," for purposes of this part, means the extent to which all pupils of the school demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the school's educational program.  California Education Code 47605(b) (5) (B).

Governing Law:  The method by which pupil progress in meeting those pupil outcomes is to be measured. California Education Code 47605(b) (5) (C).

A.
Measurable Student Outcomes
Aveson School of Leaders is committed to ensuring that each student progresses academically and behaviorally. Whether students are typical, low achieving, high achieving, special education, or English Language Learners, a student’s progress toward expected outcomes depends on a continual monitoring of individual student growth. The specific, measurable student outcomes include:

Academic Outcomes:

· All students will meet the California content standards in English/Language Arts, mathematics, history/social science, and science, tests 

· English Learners will achieve fluency or make substantial progress toward fluency in English.

· Special education students will achieve or make progress toward the learning goals as outlined in their Individualized Education Plans.

· All students will demonstrate basic skills in enrichment areas such as the arts, technology, and physical education.

· All students will develop critical thinking skills enabling them to analyze and problem-solve both within and outside the classroom. 

Non-Academic Outcomes

· All students will develop a sense of responsibility, respect and increased self-esteem.

· All students will develop social and emotional skills such as conflict resolution, working independently and collaboratively, oral and written communication skills, personal integrity, morality, and self-esteem.

· All students will be prepared for higher education.

· All students will become competent, self-motivated, lifelong learners.

B.
Methods of Assessment
Academic Performance Index and State-Mandated Tests

ASL, like non-charter public schools, will be subject to the tenants and consequences of the state accountability system, including the Academic Performance Index (API). ASL is committed to participating in the state of California’s standardized testing program as one of multiple assessment methods to closely chart and document student performance and assessment. API growth goals will be made clear to the faculty. The school will modify the teaching techniques and explore professional development opportunities as necessary to target any gaps in the instructional program and student achievement. 

Detailed and Comprehensive Assessment for Continuous Improvement

Students will document their learning using a variety of methods. The comprehensive assessment program will supplement the state assessment and will consist of rubrics to evaluate student-generated products, intervention-specific assessments aligned with the core program, and teacher-generated assessments Students will present their work within the school and for the community, developing presentation skills and providing an opportunity for performance-based assessment using teacher-developed rubrics. The comprehensive assessment program will include standards-based portfolios and literacy assessments for ALL students.

Standards-based portfolios: As mentioned previously in the charter petition, all students will collect major work samples and maintain a checklist of standards, indicating which standards have been introduced and which standards have evidence of mastery. Student-led conferences will allow students to present their work to their parents and describe how they are doing from a very early age, building skills for self-monitoring and for presenting to larger groups as they get older. Intervention work will supplement the portfolio. Work in the portfolio will include products from the advisory, literacy block, mathematics lock, and interdisciplinary project block. 

Literacy for ALL Students: The primary literacy assessment tool will be Dynamic Indicators of Beginning Early Literacy Skills (DIBELS), a set of standardized, individually administered measures of early literacy development. Each measure
 has been thoroughly researched and is a reliable and valid indicator of early literacy development and predictive of later reading proficiency. To supplement DIBELS teachers will use assessments such as Spelling Inventories, San Diego Quick, and running records. 

School-Developed Assessments

In order to measure student progress in achieving the learning objectives on their PLPs, ASL teachers will develop and utilize such school-designed assessments such as portfolios and teacher-developed evaluations, including quizzes and tests and master teacher narrative reports. Master teachers will utilize formal and informal assessment measures. Formal assessments will include standardized measures such as the BPST-II, DIBELS, DRA, etc. These examinations will comprise pre- and post-test information on student achievement in discrete subject areas.
Student Outcome and Assessment Matrix

Following is a table that aligns each of the pupil outcomes to multiple assessment measures. The Matrix below includes the currently required state assessments. ASL will adhere to the tests that are required by grade level, including the CSTs = California Standards Tests; CAT/6 Survey = California Achievement Tests, Sixth Edition Survey; SABE/2 = Spanish Assessment of Basic Education, Second Edition Test, and the CELDT = California English Language Development Test. 

	OUTCOMES
	CONTENT-SPECIFIC STRATEGIES
	Portfolios
	Teacher-Generated
	PLP*
	State Tests
	ADDITIONAL

ASSESSEMENTS



	Proficiency in mathematics
	Direct Instruction

Skill-specific, small group instruction

Applications to problem solving
	X
	X
	X
	X
	Diagnostic assessments

Benchmark standards tests 

Course grade reports

Project presentations

	Proficiency in English/

Language Arts 
	Direct Instruction

Skill-specific, small group instruction

Creative and expository writing assignments
	X
	X
	X
	X
	DIBELS Benchmarks & Progress Monitoring

BPST-II 

San Diego Quick

Spelling Inventories

Project presentations

	Proficiency in science
	Science labs

Research papers

Interdisciplinary thematic instruction
	X
	X
	X
	5th
	Performance Tasks

Project Presentations

	Proficiency in history/

social sciences
	Interdisciplinary thematic instruction
	X
	X
	X
	X
	Performance Tasks

Project Presentations

	(EL students): 

Progress toward fluency in English
	Sheltered Instruction

Supplemental English Language
	X
	X
	X
	X
	CELDT

CST scores in ELS

Teacher evaluations

	Progress toward goals in the Individualized Education Plans
	Individualized curriculum in accordance with the IEPs
	X
	X
	X
	X
	IEP progress and review

	Proficiency with technology
	Interdisciplinary use of information technology for research papers/projects
	X
	X
	X
	
	Performance Tasks

Project Presentations 



	Expression and creativity in the arts and demonstration of physical fitness
	Presentations and performances for a variety of audiences

Independent and cooperative group-work and projects

Visual arts projects
	X
	X
	X
	
	Student self-evaluations 

Teacher observations/narratives 

Art and presentations graded according to school-developed rubrics

Project presentations

	Critical thinking and problem-solving skills.
	Socratic seminars

Writing assignments

Problem-solving activities
	X
	X
	X
	
	Performance Tasks

Project Presentations

	Social and emotional skills
	Independent and/or cooperative group-work and projects
	X
	X
	X
	
	Performance Tasks

Project Presentations

	Develop a positive, substance-free, crime-free lifestyle
	Ongoing dialogue within the student-advisor relationship and with parents/guardians

Student journal writing and reflection
	X
	
	
	
	Student survey

Parent observations based on school

Teacher observations/narratives

Project presentations

	Become competent, self-motivated, “lifelong learners.”
	Student-initiated projects
	X
	
	
	
	Performance Tasks

Project Presentations


*PLP – Personalized Learning Plan – Provides opportunities for student-generated projects, enrichment activities, intervention work showing progress, and other personalized measures to meet student needs. PLPs detail the approach a student will take to create their standards-based portfolio. Both the PLP and portfolio work together to clarify the process, expectations, and achieved outcomes on an ongoing, short term basis.

C.
Use and Reporting of Data
ASL will report formative student achievement data from sources in addition to STAR tests to staff, parents/guardians, and the Board of Directors, and multiple sources will be used to “continuously monitor and improve the school’s educational program. 

ASL will provide: a measuring and reporting system that considers the diverse characteristics of the students and recognizes their unique abilities; a structure of mutual respect and responsibility; learning experiences that provide opportunities for students, master teachers, and parents, to reflect and identify how to improve instruction and student learning; and tools that provide a consistent process to individualize learning for each student.

In order for this customized approach of learning to be successful, students, parents and master teachers must gather and monitor the data and history of the student. This work will be accomplished through combination of formal systems, such as the DIBELS data system; standards-based portfolios; and teacher-generated assessments.

The staff will be trained on how to interpret standardized test data and will be engaged in critical analysis of the data in order to determine how the school can address any performance deficiencies or negative data trends. The data analysis will be tied to professional development so master teachers can enhance their understanding of student performance in light of multiple assessment data and modify their instruction accordingly as appropriate. Specifically, ASL staff will analyze trends, significant changes, and anomalies to track individual student growth over time, evaluate specific, aggregated and disaggregated groups of students, measure performance on the state tests, API, and school-based growth data and authentic assessments to assess academic performance from year to year. 

Data will be reported both in absolute scores and year-to-year gains and losses. ASL student performance data will be reported to school staff, parents and guardians. Master teachers and students will cooperatively record ongoing student performance assessments that track student progress toward achieving their identified learning objectives. Such electronic records will reflect the daily performance of students regarding specific content and behavioral skills. The master teacher/advisor will meet with individual student advisees to discuss ongoing performance and to identify changes needed in attitudes, effort, and focus on task.

Each grading period, individual students will receive a report card indicating level of performance for each core academic subject, with separate indicators for knowledge, skills, and attitudes. This report card will stand as the record of note for parents, home districts, students, and court appointed officers. If students are not making adequate progress the master teacher/advisor and student will collaboratively lead conferences with parents/guardians to discuss issues related to academic performance. These conferences may be scheduled as telephone conferences or school site meetings. The parent contact is essential to the integration of the student’s school performance and treatment program. 

In sum, ASL will analyze student performance data, ensure that all staff, board members, and parents are kept abreast of how ASL students are performing, and make appropriate changes to the instruction to ensure continuous improvement, both of the students’ progress, and of our educational program. ASL will publish the School Accountability Report Card (SARC) online as well as mail copies to families. The school calendar will include specific times set aside to review schoolwide and subgroup data.

IV. GOVERNANCE STRUCTURE

Governing Law:  The governance structure of the school, including, but not limited to, the process to be followed by the school to ensure parental involvement. -- California Education Code Section 47605(b) (5) (D)

A.
Nonprofit Public Benefit Corporation
ASL will be a directly funded independent charter school and will be operated by Aveson, a California Nonprofit Public Benefit Corporation, pursuant to California law immediately upon approval of this charter.

ASL will operate autonomously from the District, with the exception of the supervisory oversight as required by statute and other contracted services as negotiated between the District and the School.  Pursuant to California Education Code Section 47604(c), Pasadena Unified School District shall not be liable for the debts and obligations of ASL, operated by Aveson, a California non-profit benefit corporation or for claims arising from the performance of acts, errors, or omissions by the charter school as long as the District has complied with all oversight responsibilities required by law.

Attached, as Appendix F please find the Articles of Incorporation and draft Corporate Bylaws for Aveson.
B.
Board of Directors
ASL will be governed by the Aveson corporate Board of Directors (“Board” or “Board of Directors”) in accordance with its adopted corporate bylaws, which shall be consistent with the terms of this charter.

The Board will consist of at least 3 voting members, including: 2 community members, and a minimum of 1 parent.  In addition, in accordance with Education Code Section 47604(b), the authority that grants the charter to a charter school to be operated by a nonprofit public benefit corporation shall be entitled to a single representative on the Board of Directors of the nonprofit pubic benefit corporation, Aveson.

The lead petitioners, Aveson design team, will appoint a Founding Board of Directors of 3 members which include representatives of the parent, educators, and community members who support the mission and vision of ASL.  
Election of Board Members 

With the exception of the District representative, directors shall be elected by the majority vote of the Board of Directors based upon the presence of a quorum. The School shall seek community members with expertise in areas critical to school success including but not limited to education, school finance, fundraising, facilities, government, business, and legal.

Board Member Terms & Elections 

Board elections will be held in January after school begins.  Special elections will be called whenever necessary to fill an unexpected vacant board seat.  

The founding board member terms will be staggered.  Two members shall serve an initial term of two years and one member shall serve an initial term of one year.

Board Duties

The Board of Directors of Aveson will meet regularly, at least once a month and in accordance with the Brown Act.  The Board of Directors is fully responsible for the operation and fiscal affairs of the School including but not limited to the following:

· Identify, negotiate and approve all contractual agreements.

· Approve and monitor ASL’s annual budget.

· Act as a fiscal agent. This includes the receipt of funds for the operation of ASL in accordance with charter school laws and the receipt of grants and donations consistent with the mission of ASL.

· Contract with an external independent auditor to produce an annual financial audit according to generally accepted accounting practices.

· Establish operational committees as needed.

· Regularly measure progress of both student and staff performance.

· Involve parents and the community in school related programs.

· Execute all applicable responsibilities provided for in the California Corporations Code.

· Approve the school calendar and schedule of Board meetings.

· Participate in the dispute resolution procedure and complaint procedures when necessary.

· Approve charter amendments as necessary and submit material revisions as necessary for Granting Agency consideration.

· Approve annual fiscal audit and annual performance report(s).

· Appoint an administrative panel or act as a hearing body and take action on recommended student expulsions as needed.

The Board may initiate and carry on any program or activity or may otherwise act in a manner which is not in conflict with or inconsistent with or preempted by any law and which are not in conflict with the purposes for which schools are established.

All Board meetings shall comply with the Brown Act.  

The Charter School shall adopt a conflicts code which shall comply with the Political Reform Act, Corporations Code Conflicts of Interest rules, and any charter school specific conflicts of interest regulations
.  As noted above, the draft conflicts code is attached within Appendix F.  As required, the Conflicts Code will be submitted to the Los Angeles County Board of Supervisors for approval.

The Board may execute any powers delegated by law to it and shall discharge any duty imposed by law upon it and may delegate to an employee of ASL  or third party (e.g. person, management company or committee, however composed)any of those duties with the exception of budget approval, and approval of the fiscal and performance audits.   The Board however, retains ultimate responsibility over the performance of those powers or duties so delegated.  Such delegation will:

· Be in writing,

· Specify the entity designated;

· Describe in specific terms the authority of the Board of Directors being delegated, any conditions on the delegated authority or its exercise and the beginning and ending dates of the delegation; and

· Require an affirmative vote of a majority of Board members.

Board Training

The Aveson Board of Directors will attend an annual in-service for the purposes of training individual board members on their responsibilities with topics to include at minimum Conflicts of Interest, and the Brown Act.

C.
The Administration and Teachers
ASL shall contract with a local educational professional practice (EPP), comprised of credentialed teachers and administrators to deliver the school’s educational programming and manage daily operations.  

This governance structure, which acknowledges the professional status and capabilities of teachers, will create incentives for program accountability and excellence in teaching not found in the traditional administration/teacher model. ASL envisions teachers to be key stakeholders in this venture, with responsibility for student achievement and a personal as well as a financial stake in the school’s success. Contracted services will be chosen, negotiated, monitored, audited and evaluated by the Aveson Board of Directors, to ensure the following:
1. the reasonableness of the terms of the contract with costs reflecting a fair market value of services provided; 

2. the maintenance of the fidelity of the charter;

3. the academic success as measured by federal and state performance standards and the methods of measurement described herein; and

4. the fiscally sound condition of the charter.

An Executive Director will be the leader of the School.  The Executive Director will ensure that the curriculum is implemented in order to maximize student-learning experiences.  The Executive Director must report directly to the Aveson Board of Directors, and any contract service providers and s/he is responsible for the orderly, daily operation of the school and the supervision of all teachers and staff at ASL.

The Executive Director shall be required to undertake some or all of the tasks detailed below.  These tasks may include but are not limited to the following:

· Ensure the charter school enacts its mission

· Supervise and evaluate teachers and staff

· Communicate and report to the Aveson Board of Directors  and any contract service providers

· Oversee school finances to ensure financial stability

· Participate in  and develop professional development workshops as needed

· Serve or appoint a designee to serve on any committees of the School.

· Interview and recommend employee hiring, promotion, discipline, and/or dismissal

· Ensure compliance with all applicable state and federal laws and help secure local grants

· Communicate with parents, recruit new families and students, and assure families of academic growth

· Take responsible steps to secure full and regular attendance at School

· Complete and submit required documents as requested or required by the charter and/or Aveson Board of Directors and/or the District

· Identify the staffing needs of the school and offer staff development as needed

· Maintain up-to-date financial records

· Ensure that appropriate evaluation techniques are used for both students and staff

· Establish and maintain a system to handle organizational tasks such as student records, teacher records, teacher credentialing information, contemporaneous attendance logs, purchasing, budgets, and timetables

· Hire qualified substitute teachers as needed

· Ensure the security of the school building

· Promote the ASL Charter Program in the community and promote positive public relations and interact effectively with media

· Encourage and support teachers with on-going professional development 

· Attend District Administrative meetings as requested by the District and stay in direct contact with the District regarding changes, progress, etc.

· Attend meetings with the Chief Financial Officer of the District as requested by the District

· Provide all necessary financial reports as required for proper ADA reporting

· Develop the School annual performance report and SARC

· Present fiscal audit to the Aveson Board of Directors and after review by the Board of Directors present audit to the District Board of  Education and the County Superintendent of Schools, the State Controller and the California Department of Education

· Manage student discipline, as necessary participate in the suspension and expulsion process

· Participate in special education meetings as necessary

The above duties, with the exception of personnel matters, may be delegated or contracted as approved by the Board of Directors to a business administrator of the School or other employee, or to a contract service provider.

D.
Parent Involvement

Parents will be encouraged to form an advisory Parent Council to be responsible for parent involvement in school activities, fundraising, and advising the Aveson Board on any and all maters related to the strengthening of the ASL community.

Parents will be encouraged to participate on committees of the Board or Executive Director. The Executive Director shall maintain a comprehensive list of volunteer opportunities including but not limited to the following: volunteering in the classroom/school (including at-home assistance); tutoring, attending parent-teacher conferences; attendance at Aveson Board or committee meetings; participation in the planning of, or attendance at, fundraising or Academic/Arts Events; or, other activities.

*
*
*

E.
Organizational Chart

[image: image1]
V.
HUMAN RESOURCES

A.
 Qualifications of School Employees
Governing Law:  “The qualifications to be met by individuals to be employed by the school." Education Code Section 47605(b) (5) (E).

All Employees

The charter school will ensure that all legal qualification requirements will be met for teachers, staff, paraprofessionals and other administrative employees of the school. Each certificated employee at the charter school will meet the state licensing requirements for the position that he/she holds. No state licensing requirements exist for most non-certificated positions. For all positions, certificated and non-certificated, the employee, at minimum, needs to satisfactorily meet the performance specifications required for the position and must possess the qualifications required to perform the essential functions of the position, as determined by the Board of Directors and/or the Executive Director. The projections of the number, type, mix and projected salary levels of each employee are outlined in detail in the financial plan, attached.  All employees and contractors of ASL will be required to submit to a criminal background check and finish a criminal record summary as required by Ed. Code 44237 and 45125.1.  New employees not possessing a valid California Teaching Credential must submit two sets of fingerprints to the California Department of Justice for the purpose of obtaining a criminal record summary. The Executive Director of the school shall monitor fingerprinting and background check compliance and the Aveson Board President shall monitor the fingerprinting and background clearance of the Executive Director  Volunteers who will volunteer outside of the direct supervision of a credentialed employee shall be fingerprinted and receive background clearance prior to volunteering without the direct supervision of a credentialed employee.  All employees have a current TB test and clearance on file with the charter school. 
Teachers/Academic Advisors

The charter school will adhere to the No Child Left Behind (NCLB) requirements with respect to teachers. Teachers will meet the requirements for employment as stipulated by the California Education Code section 47605(l). Teachers of core, college preparatory subjects (i.e. English language arts, math, science, history/social science, special education) will hold a Commission on Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher in a non-charter public school would be required to hold. As specified in Education Code Section 47605(l), the charter school will have flexibility regarding the qualifications needed for teachers in non-core, non-college subject areas.  A list of noncore, noncollege classes will be submitted to the District for review annually before beginning instruction. In order to ensure implementation of the school’s mission and educational philosophy, preference will be given to teachers who have experience designing and implementing a curriculum aligned to state standards. 

In addition to meeting credentialing and highly qualified requirements, applicants to teach in our program will be evaluated based on the following qualifications: 
· Demonstrated expertise in subject area and the ability to communicate the appropriate knowledge to each student.
· Possession of a CLAD credential.

· Knowledge and experience with standards-based instruction: ability to align curriculum and standards and willingness to adopt grading practices that can be used in standards-based grading.
· Knowledge of assessment strategies and the ability to use data to drive their teaching and ensure continuous improvement of student learning.

· Ability to effectively use a broad range of instructional strategies, including providing a guaranteed curriculum, challenging goals and effective feedback, differentiated instruction, and back mapping, among others. 

· Demonstrated competence using advanced technology as a learning tool: willing and able to integrate technology into teaching and student learning.

· Outstanding classroom management skills.

· Belief in our mission that all students will learn and successfully master the content and skills necessary for advanced post-secondary education.

· Experience working with diverse youth.

· Willingness to work as a vital part of the charter school team to ensure continuous improvement for students, staff and the charter school community as a whole. 

· Willingness and ability to work with students and parents on an ongoing basis to ensure student success.

· Love of students, enthusiasm for teaching, the belief that each student can and will succeed and the willingness to do what it takes to make that happen.

· Desire and ability to engage in continuing education, staff development and skill upgrading.

· Positive references from most recent employment and/or college or graduate school.
Paraprofessionals

The charter school may also employ or retain non-certificated instructional support staff in any case where a prospective staff member has an appropriate mix of subject matter expertise, professional experience, and the capacity to work successfully in an instructional capacity. Instructional support staff will not assign grades or approve student work assignments without the approval of a teacher unless they are instructing non-core or non-college preparatory courses and activities and meet the requirements (with the exception of credentialing and highly qualified requirements) for teaching at the school as listed  above. 
Executive Director

The Executive Director is the primary administrator of the school’s educational program, as defined by contractual agreement between the EPP and the school. In this role, the Executive Director must possess both the leadership skills and academic competencies to effectively operate a high quality educational program. It is the preference of the school to employee an Executive Director who possesses a California Administrative Credential. The Executive Director will exhibit the following qualifications: 
Leadership Competence

· The ability to articulate and support the philosophy and direction of the ASL academic program; 

· The ability to implement program initiatives through appropriate professional development for staff; 

· The ability to lead effectively within a team environment; 

· The ability to be the main liaison to and communicate effectively with staff, students, parents, community, private partners and outside agencies (including PUSD) to better meet the needs of the students in the school; 

· The ability to use appropriate communication tools, especially current technologies; 

· The ability to exhibit and promote multicultural awareness, gender sensitivity and racial and ethnic appreciation; 

· The ability to implement a shared decision making process agreed upon by all stakeholders; 

· The ability to establish a framework for collaborative action and involve the school community in developing and supporting shared beliefs, values, mission and goals for the school; 

· The ability to make informed, objective judgments; 

· The ability to work with all staff to create an effective staff development plan for all staff; 

· The desire and ability to engage in continuing education and skills upgrading. 

Administrative Competence

· The ability to create and maintain a safe, orderly, positive and effective learning environment; 

· The ability to annually evaluate the performance of all school-based staff; 

· The ability to employ and monitor acceptable accounting procedures in the maintenance of all fiscal records; 

· The ability to work well with the school governing board; 

· The ability to create and maintain a climate of respect and fairness for all staff and students. 

Overall Qualifications (Desired/Preferred but not required) 

· School management and administration experience; 

· At least 5 years experience in the education field; 

· Curriculum implementation expertise;

· Experience with school budgets;

· Willingness to learn about charter school leadership.
Support Staff

The charter school will seek administrative and operational staff that has demonstrated experience or expertise in the issues and work tasks required of them and will be provided professional development opportunities to ensure that they remain abreast of all relevant changes in laws or other operational requirements. 

Recruitment

The charter school aims to hire a diverse faculty composed of highly qualified, fully credentialed teachers in core subject areas. The lead petitioners have extensive experience working with the educational community in the Pasadena area, including educators who we believe would be a good match for our program. In addition to attracting talented personnel in the immediate Los Angeles area, the lead petitioners plan to contact regional and national graduate schools of education to publicize ASL for experienced educators. We will also seek staff through teacher recruitment fairs, professional publications, newspapers, EDJOIN and through our website.

B. 
Health and Safety Procedures
Governing Law: “The procedures that the school will follow to ensure the health and safety of pupils and staff. These procedures shall include the requirement that each employee of the school furnish the school with a criminal record summary as described in section 4437.  Education Code Section 47605 (b) (5) (F)”

In order to provide safety for all students and staff, the Charter School will adopt and implement full health and safety procedures and risk management policies at our school site in consultation with its insurance carriers and risk management experts. A full draft will be provided to the District for review at least 30 days prior to operation.  An early draft of these procedures is attached as Appendix G.
The following is a summary of the health and safety policies of the Charter School:

Procedures for Background Checks

Employees and contractors of the Charter School will be required to submit to a criminal background check and finish a criminal record summary as required by Ed. Code 44237 and 45125.1.  New employees not possessing a valid California Teaching Credential must submit two sets of fingerprints to the California Department of Justice for the purpose of obtaining a criminal record summary. The Principal of the school shall monitor compliance with this policy and report to the Charter School Board of Directors on a quarterly basis.  The Board President shall monitor the fingerprinting and background clearance of the Executive Director.  Volunteers who will volunteer outside of the direct supervision of a credentialed employee shall be fingerprinted and receive background clearance prior to volunteering without the direct supervision of a credentialed employee.

Role of Staff as Mandated Child Abuse Reporters

All non-certificated and certificated staff will be mandated child abuse reporters and will follow all applicable reporting laws, the same policies and procedures used by the District.

TB Testing

Faculty, staff and volunteers will be tested for tuberculosis prior to commencing employment and working with students as required by Education Code Section 49406.

Immunizations

All students enrolled and staff will be required to provide records documenting immunizations as is required at public schools pursuant to Health and Safety Code Section 120325-120375, and Title 17, California Code of Regulations Section 6000-6075.

Medication in School

The Charter School will adhere to Education Code Section 49423 regarding administration of medication in school.

Vision, Hearing/Scoliosis

Students will be screened for vision, hearing and scoliosis.  The Charter School will adhere to Education Code Section 49450, et seq., as applicable to the grade levels served by the school.

Emergency Preparedness

The Charter School shall adhere to an Emergency Preparedness Handbook drafted specifically to the needs of the school site in conjunction with law enforcement and the Fire Marshall.  This handbook shall include, but not be limited to the following responses:  fire, flood, earthquake, terrorist threats, and hostage situations.  If assuming a facility used prior as a School site, any existing emergency preparedness plan for the school site shall be used as a starting basis for updating the handbook for the Charter School.
Blood borne Pathogens

The Charter School shall meet state and federal standards for dealing with blood borne pathogens and other potentially infectious materials in the work place.  The Board shall establish a written infectious control plan designed to protect employees and students from possible infection due to contact with blood borne viruses, including human immunodeficiency virus (“HIV”) and hepatitis B virus (“HBV”).

Whenever exposed to blood or other bodily fluids through injury or accident, staff and students shall follow the latest medical protocol for disinfecting procedures.

Drug Free/Alcohol Free/Smoke Free Environment

The Charter School shall function as a drug, alcohol and tobacco free workplace.

Facility Safety

The Charter School shall comply with Education Code Section 47610 by either utilizing facilities that are compliant with the Field Act or facilities that are compliant with the State Building Code.  The School agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they are maintained in an operable condition at all times.  The School shall conduct fire drills monthly and in conjunction with the District (if at District facilities).

Comprehensive Sexual Harassment Polices and Procedures

The Charter School is committed to providing a school that is free from sexual harassment, as well as any harassment based upon such factors as race, religion, creed, color, national origin, ancestry, age, medical condition, marital status, sexual orientation, or disability. The Charter School has developed a comprehensive policy to prevent and immediately remediate any concerns about sexual discrimination or harassment at the Charter School (including employee to employee, employee to student, and student to employee misconduct). Misconduct of this nature is very serious and will be addressed in accordance with the Charter School sexual harassment policy, a draft of which is attached as Appendix H.
C.
Compensation and Benefits, Including Retirement Plans

Governing Law:  “The manner by which staff members of the charter school will be covered by the State Teachers’ Retirement System, the Public Employees’ Retirement System or federal social security.” Education Code Section 47605(b)(5)(K). 

ASL retains the option for its board of directors to choose to participate in California’s State Teacher Retirement System (STRS), Public Employees Retirements System (PERS) or Social Security depending upon employee eligibility and what the board determines is in the best interest of the staff and the school as a whole. ASL will, at a minimum, participate in Social Security as required by law. If the board chooses STRS or PERS in accordance with Education Code Section 47611.3, it shall ask the District or the County to create any reports required by STRS in exchange for the actual costs of providing such service.

D.
Rights of School District Employees 

Governing Law:  “Description of the rights of any employee of the school district upon leaving the employment of the school district to work in a charter school and of any rights of return to the school district after employment at a charter school.” Education Code Section 47605 (b)(5)(M).

Those members of the charter school staff who leave employment in Pasadena Unified School District to work at ASL shall not have any right to return to employment within the PUSD without prior agreement by the PUSD.

Employees of ASL who were not previous employees of the Pasadena Unified School District will not become employees of the Pasadena Unified School District and will not have the right to employment within the district upon leaving the employment of the charter school.

Upon dismissal from the charter school no previous PUSD employee may return to the district for employment without the prior written agreement/approval of the PUSD. 

Pasadena Unified School District employees cannot be required to work at ASL, nor can the district require the charter school to hire district non-certificated, certificated, or confidential employees, with the exception of any district employees provided to the charter school as part of  any administrative services which are provided by the District and  paid for by the Charter School under a separately negotiated agreement for services or memorandum of understanding.

E. 
Employee Representation

 “A declaration whether or not the charter school shall be deemed the exclusive public school employer of the employees of the charter school for the purposes of the Educational Employment Relations Act.” Education Code Section 47605(b)(5)(O).

Aveson School of Leaders as operated by Aveson, a nonprofit benefit corporation will be considered the exclusive public school employer for the purposes of the Educational Employment Relations Act. 

F.
Dispute Resolution 

Governing Law: The procedures to be followed by the Charter School and the entity granting the charter to resolve disputes relating to provisions of the charter—California Education Code Section 47605(b) (5) (N)

The School and the District will be encouraged to attempt to resolve any disputes with the District amicably and reasonably without resorting to formal procedures.  

In the event of a dispute between the Charter School and the District, Charter School staff, employees and Board members of Aveson and the District agree to first frame the issue in written format (“dispute statement”) and refer the issue to the Superintendent and Executive Director. In the event that the District believes that the dispute relates to an issue that could lead to revocation of the charter in accordance with Education Code Section 47607, this shall be noted in the written dispute statement.  However, participation in the dispute resolution procedures outlined in this section shall not be interpreted to impede or as a pre-requisite to the District’s ability to proceed with revocation in accordance with Education Code Section 47607.

The Executive Director and Superintendent shall informally meet and confer in a timely fashion to attempt to resolve the dispute, not later than 5 business days from receipt of the dispute statement. In the event that this informal meeting fails to resolve the dispute, both parties shall identify two Board members from their respective boards who shall jointly meet with the Superintendent and the Executive Director and attempt to resolve the dispute within 15 business days from receipt of the dispute statement. If this joint meeting fails to resolve the dispute, the Superintendent and the Executive Director shall meet to jointly identify a neutral third party mediator to engage the Parties in a mediation session designed to facilitate resolution of the dispute. The format of the mediation session shall be developed jointly by the Superintendent and the Executive Director.  Mediation shall be held within thirty business days of receipt of the dispute statement.  The costs of the mediator shall be split equally between the District and the Charter School.  If mediation does not resolve the dispute either party may pursue any other remedy available under the law.  All timelines in this section may be revised upon mutual written agreement.  
VI.
STUDENT ADMISSIONS, ATTENDANCE, AND 
SUSPENSION / EXPULSION POLICIES

A. 
Student Admission Policies and Procedures
Governing Law: “Admission requirements, if applicable.” Education Code Section 47605(b)(5)(H).

Students who understand and value the school’s mission and are committed to the school’s instructional and educational philosophy will be encouraged to apply. Admission to ASL shall be open to any resident of California that is of legal age to attend public school. Pupils will be considered for admission without regard to race, ethnicity, national origin, gender or disability. The School will strive through recruiting efforts to achieve a racial and ethnic balance of students that reflects the general population within the territorial jurisdiction of the PUSD.

Aveson School of Leaders has no requirement for admission and must admit any child that wishes to apply. We do, however, have a family-school agreement which all parents will be asked to sign and orientation meetings which parents will be asked to attend. A family will not be turned away for refusing to sign this agreement or refusing to attend an orientation. In no instance will a student be refused admission nor subjected to any form of discipline for failure of a parent to sign or comply with the family school agreement.

Family School Agreement

This is an agreement to abide by the academic and behavioral rules of the school. Parents/legal guardians will be asked to sign a family school agreement stating that they understand the academic and behavior policies of Aveson School of Leaders and will support those policies and will work to ensure that their children abide by the rules of the school. 

No Admission Testing

Post enrollment, Aveson School of Leaders will hold a grade-level knowledge-based examination, which allows the administrator or testing coordinator to assess the students’ readiness for the grade of entrance; however, such assessments will not be used as a means to prohibit or discourage certain students from attending. Post matriculation, various other assessments may be administered to further determine readiness or maintenance of the said grade. These instruments aid in the development of individualized learning plans for children. Children who are working below grade level or simply need a little extra help will be asked to attend voluntary summer and after school programs designed to remediate any deficiencies. 

Application and Enrollment Process

The School will establish an annual recruiting and admissions cycle, which shall include reasonable time for all of the following: (1) outreach and marketing, (2) orientation sessions for students and parents, (3) an open admissions application period, (4) an admissions public random drawing , if necessary, and (5) enrollment. The School may fill vacancies or openings that become available after this process using either a waiting list or any other non-discriminatory process.
Aveson School of Leaders will develop a standardized application packet and form required of all prospective students. Included with the application packet will be information detailing the educational philosophy, discipline policy, and parent participation plan of the Aveson School of Leaders. The application form will only gather basic contact information about the applicant. Parents/legal guardians must fill out and sign the application form and will be encouraged to sign the information sheet signifying that they agree to sign the Family School Agreement.

Timeline for first year of operation

We anticipate that our open applications for admission period will be held during the spring of 2007.  During that time, applications will be collected for at least a one month period.  

 Timeline for subsequent years of operation

We anticipate that during the 2nd year forward, our open applications for admissions period shall be held beginning in December with applications to be collected for at least a two month period. The school will hold at least three parent information meetings during the open application period so parents can learn more about the school before they apply.

The Lottery and Priority Admissions

After the close of the open application period, ASL will enroll all students who applied during the open application period subject to capacity.  If the number of applications for admission to a grade exceeds the number of available slots in that grade, enrollment, except for existing students of the School, will be determined by random public drawing. This random public drawing will be held in a widely publicized, public setting on a widely publicized date. ASL shall ensure that an independent third party is responsible for the actual “drawing” of applications. In the case of a public random drawing, the following admissions preferences shall be applied in the priority order as listed below:
1. Students in the District attending schools in Program Improvement or with a statewide rank of 1 or 2

2. Siblings of existing students 

3. Children of teachers and staff at the school

4. Children of the design team

5. All other District residents

6. Students outside the District attending schools in Program Improvement or with a statewide rank of 1 or 2

7. All other applicants

All applications collected during the open application period shall be drawn.  Once capacity is reached, the remaining applications drawn will be placed on a wait-list in the random order in which they are drawn.  After the public random drawing, those students who are drawn for enrollment will receive their official enrollment/registration forms and will be informed of the enrollment process detailed below. If the number of applications does not exceed the number of spaces available in each grade in the school, there will be no public random drawing in the grade level that is not over-subscribed and all students who submitted complete enrollment/registration information will be enrolled. 
Existing students of the School will not participate in the public random drawing, as they are automatically reserved a space for the following year. 

Student/Parent Orientation Meeting 

Orientation meetings for parents will be held subsequent to the public random drawing.  At the first meeting, staff and parents will review school policies and be asked and strongly encouraged to sign the family-school agreement and official enrollment papers. The enrollment packet also includes information such as the mandatory immunizations and immunization record that must be submitted along with a list of emergency contacts. Parents and legal guardians will also receive a family-student handbook during this orientation. This is a mandatory meeting. Parents who cannot make this meeting must make a personal appointment with the charter school’s Executive Director or designee to address the information covered in the meeting.

Assurances

The Aveson School of Leaders will be non-sectarian in its programs, admissions policies, employment practices, and all other operations, shall not charge tuition, and shall not discriminate on the basis of race, ethnicity, national origin, gender, or disability.

The Aveson School of Leaders will comply with applicable public agency, state and federal laws, regulations and codes during its operations.

B.
Racial and Ethnic Balance and Non-Discrimination
Governing Law:  “The means by which the school will achieve a racial and ethnic balance among its pupils that is reflective of the general population residing within the territorial jurisdiction of the school district to which the charter petition is submitted.”  Education Code Section 47605(b)(5)(G).

The Charter School will implement a student recruitment strategy that includes, but is not necessarily limited to, the following elements or strategies to ensure a racial and ethnic balance that is reflective of the PUSD:
1) An enrollment process that is scheduled and adopted to include a timeline that allows for a broad-based recruiting and application process

2) The development of promotional and informal material that appeals to all major racial and ethnic groups represented in the district; including materials in languages other than English to appeal to limited English proficient populations.

3) Targeted meetings in multiple communities to reach prospective students and parents

The distribution of promotional and informational materials to a broad variety of community groups and agencies that serve the various racial, ethnic, and interest groups Because we seek a targeted student population whose families may not be reachable by traditional means, ASL plans to utilize direct outreach strategies such as direct mailing and community and home meetings targeted in specific communities in the Pasadena area. ASL also may use bus stop signage and church and community group bulletin boards in an effort to tailor outreach efforts to a diversity of students/families.  Attached as Appendix I, please find a specific outreach plan for enrollment for the 2007-2008 school year.
C. 
Public School Attendance Alternatives
Governing Law: “The public school attendance alternatives for pupils residing within the school district who choose not to attend charter schools.” Education Code Section 47605(b)(5)(L).

No student is required to attend the Aveson School of Leaders. Students residing in the District who do not attend the School may attend their local school of attendance or pursue an intra/inter-district transfer in accordance with existing enrollment and transfer policies of the District.
Parents or guardians of each student enrolled in the charter school will be informed upon enrollment and within the student/parent handbook that the student has no right to admission in a particular school of any local education agency as a consequence of enrollment in ASL, except to the extent that such a right is extended by the local education agency.
D.
Suspension / Expulsion Procedures

Governing Law:  The procedures by which pupils can be suspended or expelled—California Education Code Section 47605 (b)(5)(J)

This Pupil Suspension and Expulsion Policy has been established in order to promote learning and protect the safety and well being of all students at the School. When the Policy is violated, it may be necessary to suspend or expel a student from regular classroom instruction.  This policy shall serve as the Charter School’s policy and procedures for student suspension and expulsion and it may be amended from time to time without the need to amend the charter so long as the amendments comport with legal requirements.

School staff shall enforce disciplinary rules and procedures fairly and consistently among all students. This Policy and its Procedures will be printed and distributed as part of the Student Handbook and will clearly describe discipline expectations.

Discipline includes but is not limited to advising and counseling students, conferring with parents/guardians, detention during and after school hours, use of alternative educational environments, suspension and expulsion.

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal punishment includes the willful infliction of or willfully causing the infliction of physical pain on a student. For purposes of the Policy, corporal punishment does not include an employee's use of force that is reasonable and necessary to protect the employee, students, staff or other persons or to prevent damage to school property.

The Charter School administration shall ensure that students and their parents/guardians are notified in writing upon enrollment of all discipline policies and procedures. The notice shall state that these Policy and Administrative Procedures are available on request at the Executive Director's office.

Suspended or expelled students shall be excluded from all school and school‑related activities unless otherwise agreed during the period of suspension or expulsion.

A student identified as an individual with disabilities or for whom the School has a basis of knowledge of a suspected disability pursuant to the Individuals with Disabilities in Education Act ("IDEIA") or who is qualified for services under Section 504 of the Rehabilitation Act of 1973 (“Section 504”) is subject to the same grounds for suspension and expulsion and is accorded the same due process procedures applicable to regular education students except when federal and state law mandates additional or different procedures. The School will follow Section 504, the IDEIA, and all applicable federal and state laws including but not limited to the California Education Code, when imposing any form of discipline on a student identified as an individual with disabilities or for whom the School has a basis of knowledge of a suspected disability or who is otherwise qualified for such services or protections in according due process to such students.  The Charter School shall notify the District of the suspension of any student identified under the IDEIA (or for whom there may be a basis of knowledge of the same) or as a student with a disability under Section 504 and would grant the District approval rights prior to the expulsion of any such student as well.

1.
Grounds for Suspension and Expulsion of Students
A student may be suspended or expelled for prohibited misconduct if the act is related to school activity or school attendance occurring at the School or at any other school or a School sponsored event at anytime including but not limited to: a) while on school grounds; b) while going to or coming from school; c) during the lunch period, whether on or off the school campus; d) during, going to, or coming from a school‑sponsored activity.
2.
Enumerated Offenses
a.
Students may be suspended or expelled for any of the following acts when it is determined the pupil: Caused, attempted to cause, or threatened to cause physical injury to another person or willfully used force of violence upon the person of another, except self-defense. 
b.
Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous object unless, in the case of possession of any object of this type, the students had obtained written permission to possess the item from a certificated school employee, with the Executive Director or designee’s concurrence.

c.
Unlawfully possessed, used, sold or otherwise furnished, or was under the influence of any controlled substance, as defined in Health and Safety Code 11053-11058, alcoholic beverage, or intoxicant of any kind.

d.
Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in Health and Safety Code 11053-11058, alcoholic beverage or intoxicant of any kind, and then sold, delivered or otherwise furnished to any person another liquid substance or material and represented same as controlled substance, alcoholic beverage or intoxicant.

e.
Committed or attempted to commit robbery or extortion.

f.
Caused or attempted to cause damage to school property or private property.

g.
Stole or attempted to steal school property or private property.

h.
Possessed or used tobacco or any products containing tobacco or nicotine products, including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco, snuff, chew packets and betel.
i.
Committed an obscene act or engaged in habitual profanity or vulgarity.

j.
Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug paraphernalia, as defined in Health and Safety Code 11014.5.

k. Disrupted school activities or otherwise willfully defied the valid authority of supervisors, teachers, administrators, other school officials, or other school personnel engaged in the performance of their duties.

l. Knowingly received stolen school property or private property.

m. Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar in physical properties to an existing firearm as to lead a reasonable person to conclude that the replica is a firearm.

n. Committed or attempted to commit a sexual assault as defined in Penal Code 261, 266c, 286, 288, 288a or 289, or committed a sexual battery as defined in Penal Code 243.4.

o. Harassed, threatened, or intimidated a student who is a complaining witness or witness in a school disciplinary proceeding for the purpose of preventing that student from being a witness and/or retaliating against that student for being a witness.

p. Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma.

q. Engaged in or attempted to engage in hazing of another.

r. Aiding or abetting as defined in Section 31 of the Penal Code, the infliction or attempted infliction of physical injury to another person.

s. Made terrorist threats against school officials and/or school property.

t. Committed sexual harassment.

u. Caused, attempted to cause, threatened to cause, or participated in an act of hate violence.

v. Intentionally harassed, threatened or intimidated a student or group of students to the extent of having the actual and reasonably expected effect of materially disrupting class work, creating substantial disorder and invading student rights by creating an intimidating or hostile educational environment.

Alternatives to suspension or expulsion will first be attempted with students who are truant, tardy, or otherwise absent from assigned school activities.

3.
Suspension Procedure

Suspensions shall be initiated according to the following procedures:

a. Conference

Suspension shall be preceded, if possible, by a conference conducted by the Executive Director or the Executive Director's designee with the student and his or her parent and, whenever practical, the teacher, supervisor or school employee who referred the student to the Executive Director.  The conference may be omitted if the Executive Director or designee determines that an emergency situation exists. An "emergency situation" involves a clear and present danger to the lives, safety or health of students or school personnel. If a student is suspended without this conference, both the parent/guardian and student shall be notified of the student's right to return to school for the purpose of a conference.

At the conference, the pupil shall be informed of the reason for the disciplinary action and the evidence against him or her and shall be given the opportunity to present his or her version and evidence in his or her defense.

This conference shall be held within two school days, unless the pupil waives this right or is physically unable to attend for any reason including, but not limited to, incarceration or hospitalization.

No penalties may be imposed on a pupil for failure of the pupil's parent or guardian to attend a conference with school officials. Reinstatement of the suspended pupil shall not be contingent upon attendance by the pupil's parent or guardian at the conference.

b. Notice to Parents/Guardians

At the time of the suspension, an administrator or designee shall make a reasonable effort to contact the parent/guardian by telephone or in person. Whenever a student is suspended, the parent/guardian shall be notified in writing of the suspension and the date of return following suspension.  This notice shall state the specific offense committed by the student.  In addition, the notice may also state the date and time when the student may return to school.  If school officials wish to ask the parent/guardian to confer regarding matters pertinent to the suspension, the notice may request that the parent/guardian respond to such requests without delay.

c. Suspension Time Limits/Recommendation for Placement/Expulsion

Suspensions, when not including a recommendation for expulsion, shall not exceed five (5) consecutive school days per suspension.

Upon a recommendation of Placement/Expulsion by the Executive Director or Executive Director’s designee, the pupil and the pupil's guardian or representative will be invited to a conference to determine if the suspension for the pupil should be extended pending an expulsion hearing. This determination will be made by the Executive Director or designee upon either of the following determinations: 1) the pupil's presence will be disruptive to the education process; or 2) the pupil poses a threat or danger to others. Upon either determination, the pupil's suspension will be extended pending the results of an expulsion hearing.

4.
Authority to Expel

A student may be expelled either by the Board following a hearing before it or by the Board upon the recommendation of an Administrative Panel to be assigned by the Board as needed. The Administrative Panel should consist of at least three members who are certificated and neither a teacher of the pupil or a Board member of the School’s governing board. The Administrative Panel may recommend expulsion of any student found to have committed an expellable offense.

5.
Expulsion Procedures

Students recommended for expulsion are entitled to a hearing to determine whether the student should be expelled. Unless postponed for good cause, the hearing shall be held within thirty (30) school days after the Executive Director or designee determines that the Pupil has committed an expellable offense.

In the event an administrative panel hears the case, it will make a recommendation to the Board for a final decision whether to expel. The hearing shall be held in closed session unless the pupil makes a written request for a public hearing three (3) days prior to the hearing.

Written notice of the hearing shall be forwarded to the student and the student's parent/guardian at least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be deemed served upon the pupil.  The notice shall include:

a. The date and place of the expulsion hearing;
b. A statement of the specific facts, charges and offenses upon which the proposed expulsion is based;
c. A copy of the School's disciplinary rules which relate to the alleged violation;
d. Notification of the student's or parent/guardian's obligation to provide information about the student's status at the school to any other school district or school to which the student seeks enrollment;
e. The opportunity for the student or the student's parent/guardian to appear in person or to employ and be represented by counsel or a non-attorney advisor;
f. The right to inspect and obtain copies of all documents to be used at the hearing;
g. The opportunity to confront and question all witnesses who testify at the hearing;
h. The opportunity to question all evidence presented and to present oral and documentary evidence on the student's behalf including witnesses.

6.
Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery Offenses

The School may, upon a finding of good cause, determine that the disclosure of either the identity of the witness or the testimony of that witness at the hearing, or both, would subject the witness to an unreasonable risk of psychological or physical harm.  Upon this determination, the testimony of the witness may be presented at the hearing in the form of sworn declarations which shall be examined only by the School or the hearing officer.  Copies of these sworn declarations, edited to delete the name and identity of the witness, shall be made available to the pupil. 

a.  
The complaining witness in any sexual assault or battery case must be provided with a copy of the applicable disciplinary rules and advised of his/her right to (a) receive five days notice of his/her scheduled testimony, (b) have up to two (2) adult support persons of his/her choosing present in the hearing at the time he/she testifies, which may include a parent, guardian, or legal counsel, and (c) elect to have the hearing closed while testifying.

 

b. The School must also provide the victim a room separate from the hearing room for the complaining witness' use prior to and during breaks in testimony.
c. At the discretion of the person or panel conducting the hearing, the complaining witness shall be allowed periods of relief from examination and cross-examination during which he or she may leave the hearing room.
d. The person conducting the expulsion hearing may also arrange the seating within the hearing room to facilitate a less intimidating environment for the complaining witness.
e. The person conducting the expulsion hearing may also limit time for taking the testimony of the complaining witness to the hours he/she is normally in school, if there is no good cause to take the testimony during other hours.

f. Prior to a complaining witness testifying, the support persons must be admonished that the hearing is confidential.  Nothing in the law precludes the person presiding over the hearing from removing a support person whom the presiding person finds is disrupting the hearing.  The person conducting the hearing may permit any one of the support persons for the complaining witness to accompany him or her to the witness stand.
g. If one or both of the support persons is also a witness, the School must present evidence that the witness' presence is both desired by the witness and will be helpful to the School.  The person presiding over the hearing shall permit the witness to stay unless it is established that there is a substantial risk that the testimony of the complaining witness would be influenced by the support person, in which case the presiding official shall admonish the support person or persons not to prompt, sway, or influence the witness in any way.  Nothing shall preclude the presiding officer from exercising his or her discretion to remove a person from the hearing whom he or she believes is prompting, swaying, or influencing the witness.

h. The testimony of the support person shall be presented before the testimony of the complaining witness and the complaining witness shall be excluded from the courtroom during that testimony.
i. Especially for charges involving sexual assault or battery, if the hearing is to be conducted in the public at the request of the pupil being expelled, the complaining witness shall have the right to have his/her testimony heard in a closed session when testifying at a public meeting would threaten serious psychological harm to the complaining witness and there are no alternative procedures to avoid the threatened harm.  The alternative procedures may include videotaped depositions or contemporaneous examination in another place communicated to the hearing room by means of closed-circuit television.
j. Evidence of specific instances of a complaining witness' prior sexual conduct is presumed inadmissible and shall not be heard absent a determination by the person conducting the hearing that extraordinary circumstances exist requiring the evidence be heard.  Before such a determination regarding extraordinary circumstance can be made, the witness shall be provided notice and an opportunity to present opposition to the introduction of the evidence.  In the hearing on the admissibility of the evidence, the complaining witness shall be entitled to be represented by a parent, legal counsel, or other support person.  Reputation or opinion evidence regarding the sexual behavior of the complaining witness is not admissible for any purpose.

7.
Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including electronic recording, as long as a reasonably accurate and complete written transcription of the proceedings can be made.

8.
Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted and used as proof only if it is the kind of evidence on which reasonable persons can rely in the conduct of serious affairs.   A recommendation by the Administrative Panel to expel must be supported by substantial evidence that the student committed an expellable offense.

Findings of fact shall be based solely on the evidence at the hearing. While hearsay evidence is admissible, no decision to expel shall be based solely on hearsay and sworn declarations may be admitted as testimony from witnesses of whom the Board, Panel or designee determines that disclosure of their identity or testimony at the hearing may subject them to an unreasonable risk of physical or psychological harm.

If, due to a written request by the expelled pupil, the hearing is held at a public meeting, and the charge is committing or attempting to commit a sexual assault or committing a sexual battery as defined in Education Code Section 48900, a complaining witness shall have the right to have his or her testimony heard in a session closed to the public.

The decision of the Administrative Panel shall be in the form of written findings of fact and a written recommendation to the Board who will make a final determination regarding the expulsion. The final decision by the Board shall be made within ten (10) school days following the conclusion of the hearing.  The Decision of the Board is final.

If the expulsion hearing panel decides not to recommend expulsion, the pupil shall immediately be returned to his/her educational program.
9.
Written Notice to Expel

The Executive Director or designee following a decision of the Board to expel shall send written notice of the decision to expel, including the Board's adopted findings of fact, to the student or parent/guardian. This notice shall also include the following:

a. Notice of the specific offense committed by the student
b. Notice of the student's or parent/guardian's obligation to inform any new district in which the student seeks to enroll of the student's status with the School.

The Executive Director or designee shall send a copy of the written notice of the decision to expel to the District.

This notice shall include the following​:

a.
The student's name

b.
The specific expellable offense committed by the student​

Additionally, in accordance with Education Code Section 47605(d)(3), upon expulsion of any student, the Charter School shall notify the superintendent of the school district of the pupil’s last known address within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the pupil, including a transcript of grades or report card and health information.

10.
Disciplinary Records

The School shall maintain records of all student suspensions and expulsions at the School.   Such records shall be made available to the District upon request.

11.
No Right to Appeal

The pupil shall have no right of appeal from expulsion from the Charter School as the Charter School Board’s decision to expel shall be final.

12.
Expelled Pupils/Alternative Education

Pupils who are expelled shall be responsible for seeking alternative education programs including, but not limited to, programs within the County or their school district of residence.

13.
Rehabilitation Plans

Students who are expelled from the School shall be given a rehabilitation plan upon expulsion as developed by the Board at the time of the expulsion order, which may include, but is not limited to, periodic review as well as assessment at the time of review for readmission. The rehabilitation plan should include a date not later than one year from the date of expulsion when the pupil may reapply to the School for readmission.

14.
Readmission

The decision to readmit a pupil or to admit a previously expelled pupil from another school district or charter school shall be in the sole discretion of the Board following a meeting with the Executive Director and the pupil and guardian or representative to determine whether the pupil has successfully completed the rehabilitation plan and to determine whether the pupil poses a threat to others or will be disruptive to the school environment. The Executive Director shall make a recommendation to the Board following the meeting regarding his or her determination. The pupil's readmission is also contingent upon the School's capacity at the time the student seeks readmission.

VII.
FINANCIAL PLANNING, REPORTING, AND ACCOUNTABILITY

A.
Budgets and Financial Plan
Governing Law:  The petitioner or petitioners shall also be required to provide financial statements that include a proposed first year operational budget, including startup costs, and cash flow and financial projections for the first three years of operation. -- Education Code Section 47605(g)

A multi-year financial plan for the school is attached. This plan is based on the best data available to the developers at the time the plan was assembled. Attached as Appendix J, please find the following documents:
1. A projected five year budget including startup costs
2. Cash flow and financial projections for the first five years of operation
B.
Financial Reporting
Budget and Financial Reporting Schedule

ASL will annually prepare and submit to PUSD:

· On or before July 1st, a final budget 

· On or before December 15th, an interim financial report which reflects changes to the final budget through October 31st. Additionally, on December 15, a copy of the Charter School’s annual, independent financial audit report for the preceding fiscal year shall be delivered to the District, State Controller, State Department of Education and County Superintendent of Schools.

· On or before March 15th, a second interim financial report which reflects changes to the final budget through January 31st 

· On or before September 15th, a final unaudited financial report for the prior full fiscal year

C.
Attendance Accounting
ASL will implement an attendance recording and accounting system, to ensure contemporaneous record keeping, which complies with state law.

ASL will provide reporting to the District as required by law and as requested by the District including but not limited to the following: California Basic Educational Data System (CBEDS), actual Average Daily Attendance reports, all financial reports required by Education Code Section 47604.33 and 47605(m) (as stated above) and the School Accountability Report Card (SARC).  

The Charter School agrees to and submits to the right of the District to make random visits and inspections in order to carry out its statutorily required oversight.

Pursuant to Education Code Section 47604.3 the Charter School shall promptly respond to all reasonable inquiries of the District including, but not limited to inquiries regarding its financial records from the District, the County Office of Education, and the State Superintendent of Public Instruction.

D.
Insurance
Pasadena Unified School District shall not be required to provide coverage to ASL under any of the district's self-insured programs or commercial insurance policies. The charter school shall secure and maintain, as a minimum, insurance as set forth below to protect ASL from claims which may arise from its operations. The following insurance policies are required:

1. Workers' Compensation Insurance in accordance with provisions of the California Labor Code, adequate to protect ASL from claims under Workers' Compensation Acts, which may arise from its operations.

2. General Liability, Comprehensive Bodily Injury and Property Damage Liability for combined single limit coverage of not less than $1,000,000 for each occurrence based upon the recommendation of the insurance provider for schools of similar size, location, and type of program. The policy shall be endorsed to name the Pasadena Unified School District and the Board of Education of PUSD as additional insureds. 

3. Fidelity Bond coverage shall be maintained by Aveson to cover all charter school employees who handle, process, or otherwise have responsibility for charter school funds, supplies, equipment or other assets. Minimum amount of coverage shall be $50,000 per occurrence, with no self-insured retention.

4. Directors and Officers Coverage shall be maintained by Aveson to cover its Board of Directors.

Insurance Certificates

Aveson shall keep on file certificates signed by an authorized representative of the insurance carrier. Certificates shall be endorsed as follows: The insurance afforded by this policy shall not be suspended, cancelled, reduced in coverage or limits or non-renewed except after thirty (30) days prior written notice by certified mail, return receipt requested, has been given to the district. Facsimile or reproduced signatures are not acceptable. The district reserves the right to require complete certified copies of the required insurance policies.

Optional Insurance

Should Aveson deem it prudent and/or desirable to have insurance coverage for damage or theft to school, employee or student property, for student accident, or any other type of insurance coverage not listed above, such insurance shall not be provided by the district and its purchase shall be the responsibility of the charter school.
E.
Administrative Services

Governing Law: The manner in which administrative services of the School are to be provided. (Education Code Section 47605(g). 

The Executive Director will assume the lead responsibility for administering the School under the policies adopted by the Aveson Board of Directors. The petitioners anticipate that most of its own administrative services, including but not limited to financial management, human resources, payroll, and attendance accounting will be procured through a appropriate qualified third-party contract A copy of any contract for back office services shall be provided to the District prior to opening.

Should the District be interested in offering certain services to  the Charter School for a fee from the District, the Charter School shall consider the possibility of purchasing some of these or other services from the District. The specific terms and cost for these services will be the subject of an annual memorandum of understanding (“MOU”) between the Charter School and the District and subject to District availability. 

E.
Facilities
Governing Law: The facilities to be utilized by the school. The description of facilities to be used by the charter school shall specify where the school intends to locate. (Education Code Section 47605(G); A petition for the establishment of a charter school shall identify a single charter school that will operate within the geographic boundaries of that school district (Education Code Section 47605(a)(1))

School Location

Aveson seeks to co-locate both AGLA which is 6-12 and its K-5 school, Aveson School of Leaders on one elementary school campus, and shall seek Proposition 39 facilities from the District for this purpose.  The following information provides a description of the facilities needs of Aveson for both of its proposed schools.  

	ASL K-5 Needs
	Traditional School Space

	Literacy Center (1)
	Classroom

	Literacy Center (2)
	Classroom

	Literacy Center (3)
	Classroom

	Literacy Center (4)
	Classroom

	Math Center (1)
	Classroom

	Math Center (2)
	Classroom

	Math Center (3)
	Classroom

	Math Center (4)
	Classroom

	Project work space (1)
	Classroom/Outside Areas

	Project work space (2)
	Classroom/Outside Areas

	Project work space (3)
	Classroom/Outside Areas

	Project work space (4)
	Classroom/Outside Areas


ASL Summary of Facility Needs (240 students)
· 12 Classrooms

· Outside areas

	AGLA 6-12 Needs
	Traditional School Space

	Work Stations
	1) Cafetorium 

2)Portable(s)

	Seminar Room (1)
	Classroom

	Seminar Room (2)
	Classroom

	Seminar Room ((Science)
	Science Classroom

	Lunch Area
	Outside or Classroom

	Commons Area
	Outside or Classroom


AGLA Summary of Facility Needs
· 3-5 Classrooms
· Open Space- Cafetorium, 1-2 Portables, or similar open space

· Outside Areas

	ASL and AGLA K-12 Shared Space
	Traditional School Space

	Kitchen, Culinary Arts
	Kitchen

	Presentation Space
	Outside or Inside stage

	Physical Education
	Outside area/Gym

	Conference Room 
	Principal Office or Conference Room

	Conference Room 
	Storage Room

	Records Keeping
	Storage Room

	Reception area 
	Main Office


ASL/AGLA Summary of Shared Space Facility Needs
· Kitchen

· Outside or Inside stage

· Outside area

· Principal Office or Conference Room

· Storage Room

· Storage Room

· Main Office

It is the policy of Aveson to provide for safe and accessible buildings to support the educational programs of Aveson. All facilities will meet, at a minimum, State Building Code requirements as enforced by the local enforcement agency.  For facility-related financial projections, please see the attached detailed financial plan for ASL.
Depending on the percentage of socio-economically disadvantaged students, ASL may apply and qualify for facilities financing assistance under the state’s Charter School Facilities Grant Program, and/or the state-administered Charter School Facilities Incentive Grants. These programs are designed to provide facilities assistance to charter schools serving high percentages of free and reduced-priced lunch students by paying a portion of a charter school’s monthly facilities costs. If eligible, ASL could have up to seventy-five percent of its on-going facilities costs covered by these programs.
G. Audits

Governing Law:  “The manner in which an annual, independent, financial audit shall be conducted, which shall employ generally accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the satisfaction of the chartering authority.” Education Code Section 47605 (b) (5) (I)

An annual independent fiscal audit of the books and records of the Charter School will be conducted as required under the Charter Schools Act, section 47605(b)(5)(I) and 47605(m).  The books and records of the Charter School will be kept in accordance with generally accepted accounting principles, and as required by applicable law and the audit will employ generally accepted accounting procedures.   The audit shall be conducted in accordance with applicable provisions within the California Code of Regulations governing audits of charter schools as published in the State Controllers Guide.
An audit committee will select an independent auditor through a request for proposal format.  The auditor will have, at a minimum, a CPA and educational institution audit experience and approved by the State Controller on its published list as an educational audit provider.  To the extent required under applicable federal law, the audit scope will be expanded to include items and processes specified in applicable Office of Management and Budget Circulars.  

It is anticipated that the annual audit will be completed within four months of the close of the fiscal year and that a copy of the auditor's findings will be forwarded to the District, the County Superintendent of Schools, the State Controller, and to the CDE by the 15th of December of each year. The Principal, along with the audit committee, will review any audit exceptions or deficiencies and report to the Charter School Board of Directors with recommendations on how to resolve them. The Board will submit a report to the District describing how the exceptions and deficiencies have been or will be resolved to the satisfaction of the District along with an anticipated timeline for the same. Any disputes regarding the resolution of audit exceptions and deficiencies will be referred to the dispute resolution process referenced above.

The independent fiscal audit of the Charter School is public record to be provided to the public upon request.

H.
Closure Protocol
Governing Law: “A description of the procedures to be used if the charter school closes. The procedures shall ensure a final audit of the school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets and for the maintenance and transfer of pupil records.” Education Code Section 47605(b)(5)(P).

In the event that ASL closes (whether due to a decision by the charter authorizer or State Board of Education to revoke the school’s charter, a decision by the charter authorizer not to renew the charter, or a decision by the school voluntarily to close), the assets and liabilities of the school will be disposed of by the Aveson board to another charter school, nonprofit or other appropriate entity in accordance with the asset disposition provisions of the school’s bylaws and in accordance with California law governing non-profit organizations. The Board of Directors will attend to enumerating and disposing of the assets and liabilities as directed in the bylaws and the board chairperson shall ensure that a final audit of the school’s assets and liabilities is performed.

At the end of each school semester or term, and upon graduation, parents/guardians of students will be provided with a printed or electronic transcript of their students’ academic progress at the school, along with other relevant information. Thus, in the event of a school closure, parents/guardians and students will possess an independent copy of potentially necessary pupil records. The school’s Board of Directors may also provide for the transfer of such records to a responsible and willing school district, county office of education, or other qualified entity, if available at the time the school closes.

School resources allowing, former charter school staff may be retained for a period of designated weeks or months after school closure to ensure that student records are transferred to the families and/or appropriate agencies. In the event that no such willing repository is available, the records shall be disposed of or destroyed in a fashion that will ensure confidentiality of the records.

VIII. IMPACT ON THE CHARTER AUTHORIZER

Governing Law:  Potential civil liability effects, if any, upon the school and upon the District. (Education Code Section 47605(g).

ASL shall be operated by a California non-profit public benefit corporation. This corporation is organized and operated exclusively for charitable purposes within the meaning of Section 501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code Section 23701d.  

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school operated by or as a non-profit public benefit corporation shall not be liable for the debts or obligations of the charter school or for claims arising from the performance of acts, errors or omissions by the Charter School if the authority has complied with all oversight responsibilities required by law.  The Charter School shall work diligently to assist the District in meeting any and all oversight obligations under the law, including monthly meetings, reporting, or other District requested protocol to ensure the District shall not be liable for the operation of the Charter School.  

Further, the Charter School and the District shall enter into a memorandum of understanding which shall provide for indemnification of the District by the Charter School. Insurance amounts will be determined by recommendation of the insurance company for schools of similar size, location, and type of program.  The District shall be named an additional insured on the general liability insurance of the Charter School.  

The corporate bylaws of Aveson shall provide for indemnification of the school’s Board of Directors, officers, agents, and employees, and Clarksburg Charter School will purchase general liability insurance, Directors and Officers insurance, and fidelity bonding to secure against financial risks.  

Aveson and the employees working at ASL will institute appropriate risk management practices in accordance with the health and safety policies and practices provided herein.

Attached, as Appendix K, please find a letter from Aveson legal counsel to the District addressing civil liability concerns.
IX.
CONCLUSION
 

The community of Pasadena and the surrounding area has exhibited strong support for Aveson School of Leaders. Appendix L contains letters of support for ASL from local and national organizations.

The first set of signatures submitted in appendix M are pursuant to Education Code Section 47605(a)(1)(B) in order to fulfill the condition that the charter petition be submitted to the governing board of the school district for review after the petition has been signed by a number of teachers that is equivalent to at least one-half of the number of teachers that the charter school estimates will be employed at the school during its first year of operation.  ASL has obtained signatures equaling the entire teaching staff required. 

Additional signature pages (also see Appendix M), comprised of parent and community member signatures, are submitted to demonstrate the consistent and growing of support in the community for ASL and its organization.  

By approving this charter, Pasadena Unified School District will be fulfilling the intent of the Charter Schools Act of 1992 to improve pupil learning; increase learning opportunities for all pupils with special emphasis on expanded learning opportunities for all pupils who are identified as academically low achieving; create new professional opportunities for teachers; and provide parents and pupils with expanded choices in education and following the directive of law to encourage the creation of Charter Schools. The Petitioners are eager to work independently, yet cooperatively with the District to raise the bar for what a charter school can and should be.  To this end, the Petitioners pledge to work cooperatively with the District to answer any concerns over this document, to negotiate a mutually agreeable memorandum of understanding, and to present the District with the strongest possible proposal requesting a five year term to begin operation in September 2007.  ASL shall be considered approved as of the date of charter approval.  Renewal of the charter shall be governed by the standards and criteria in Education Code Section 47605 and Education 47607 as applicable.
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� Stoddard, Lyn. Educating for Human Greatness, (2003); Newell, Ronald J. Passion for Learning, (2003); Newell, Ronald J. and Buchen, Irving. Democratic Learning and Leading, (2004); Costa, Arthur. and Kallick, Bena. Strategies for Assessing Self-directed Learning, (2003); Dirkswager, Ed. Teachers as Owners, (2002)


� http://www.texasreading.org/3tier/


� Summary of dimensions and core features of classrooms that promote understanding (Heinemann 1997, NCTM 1997).


� Preventing Reading Difficulties in Young Children (National Research Council,1998), Report of the National Reading Panel (National Reading Panel, 2000), NCTM Principles and Standards.


� Understanding by Design (Wiggins & McTighe, 1998), Methods that Matter (Daniels & Bizar, 1998), The Teaching Gap, (Stiegler & Hiebert, 1999), How People Learn (NRC, 2000), Classroom Instruction that Works (Marzano, Pickering, & Pollock, 2001), Knowing What Students Know (NRC, 2001), and The Results Fieldbook (Schmoker, 2001).


� The measures were developed upon the essential early literacy domains discussed in both the National Reading Panel (2000) and National Research Council (1998) reports to assess student development of phonological awareness, alphabetic understanding, and automaticity and fluency with the code.


� It is the understanding of petitioners that the State Board of Education is developing charter school specific conflicts of interest regulations.


� This “reservation of space” does not guarantee a particular grade-level placement for those existing students who may be subject to the ASL retention policy.






